Disability

1. Equal access to work opportunities for adults with learning
difficulties and/or disabilities in a semi-rural area

This project offers alocal approach for encouraging employers, particularly
small businesses in semi-rural areas, to recruit adult apprentices with learning
difficulties and/or disabilities.

Building on ideas from European projects and experience as a community college, a
cooperation process between local authorities and providers, employers and
learners is used to match individuals with suitable employers. Support is tailored to
individual and employer needs so that by the end of their internships, learners are
ready for an apprenticeship or paid employment.

We started by setting up a steering group with regular meetings involving the
Business Growth, Foundation Learning, European Project and Marketing teams and
stakeholders such as the Local Authority. We used a status chart to monitor
progress monthly. Recruitment of participants and employers was our first task.

Our Marketing team produced leaflets which were distributed to

95 local employers and potential participants to attract interest and the Business
Growth team discussed the initiative with local employers. We achieved some
excellent publicity (articles in Mendip Times, Somerset Guardian and College
Times) and managed to recruit participants and initiate interest from employers.

As part of their training in College, participants produced colourful personal profiles
(see examples Ben, Julia and Sue) to discuss with employers along with their CVs,
including what they are good at, extra help they need, jobs they would like and
locations they can reach. We invited employers to an event with participants,
representatives from our local authority and support staff. Participants discussed
their profiles with employers and received practical, positive feedback on possible
routes to apprenticeships and employment.



http://www.equalitiestoolkit.com/sites/default/files/EDIF%20project%20status%20report%20May%2014.doc
http://www.equalitiestoolkit.com/sites/default/files/EDIF%20employer%20guide_0.pdf
http://www.equalitiestoolkit.com/sites/default/files/EDIF%20employee%20guide_0.pdf
http://www.equalitiestoolkit.com/sites/default/files/EDIF%20article%20Mendip%20Times%20Feb%2014.pdf
http://www.equalitiestoolkit.com/sites/default/files/Somerset%20Guardian%20-%209%20Jan%202014%20-%20College%20helps%20disabled%20people%20gain%20work%20skills_0.pdf
http://www.equalitiestoolkit.com/sites/default/files/CollegeTimesNov2013%20page%204.pdf
http://www.equalitiestoolkit.com/sites/default/files/CollegeTimesNov2013%20page%204.pdf
http://www.equalitiestoolkit.com/sites/default/files/My%20Personal%20Profile%20Ben.docx
http://www.equalitiestoolkit.com/sites/default/files/My%20Personal%20Profile%20Julia.docx
http://www.equalitiestoolkit.com/sites/default/files/My%20Personal%20Profile%20Sue.docx
http://www.equalitiestoolkit.com/sites/default/files/Employer%20Event%20Invitation%20Feb.pdf
http://www.equalitiestoolkit.com/sites/default/files/invitation%20letter%20to%20employers.pdf

At the event, our Local Authority representative gave an interesting presentation on
how to support adults with autism which was very useful for employers in

particular. Staff outlined the training and flexible support that the College could
provide to meet individual needs including English, maths and work skills. Employers
completed an attitude survey so we could identify any potential barriers. A key
aspect was how easy it was for participants to travel to the place of work in a semi-
rural area. BBC Radio Somerset attended the event and interviewed participants and
employers.

Staff worked together to match individuals with suitable employers and provide
support throughout the work placement which was 2-3 days per week with the other
days at College. Regular progress reviews took place with additional support as
required. Eight participants completed their work experience and a review took
place including participants, employers and support staff so that we could learn from
the process and make improvements for the next group. See below for the different
perspectives.


http://www.equalitiestoolkit.com/sites/default/files/Supporting%20Adults%20with%20Autism%20Presentation.pptx
http://www.equalitiestoolkit.com/sites/default/files/EDIF%20employer%20event%20Feb%2014.pptx

At the College's Midsomer Fest community event, employers were presented

with certificates to recognise their valuable contribution. Participants will receive
vouchers at the College's Achievement Evening. Participants were also involved in
an Autism Awareness Day with the University of Bath which received BBC TV
coverage.
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Participants reflected on their work experiences

(see BF, SD, CF, JH examples). Before they started their work experience, they
were generally quite nervous but first impressions and support from their employer
and College staff helped to reassure them. They have been able to do something
they enjoy, and their confidence has grown over time so that they feel more ready for
an apprenticeship and employment.


http://www.equalitiestoolkit.com/sites/default/files/Invite%20to%20Midsomer%20Fest%20-%20EDIF%20Project.pdf
http://www.equalitiestoolkit.com/sites/default/files/Helping%20Hand%20Certificate.ppt
http://www.equalitiestoolkit.com/sites/default/files/Before%20I%20started%20Work%20Experience%20-%20BF.pptx
http://www.equalitiestoolkit.com/sites/default/files/Before%20I%20started%20Work%20Experience%20-%20SD.pptx
http://www.equalitiestoolkit.com/sites/default/files/Before%20I%20started%20work%20experience%20-CF.pptx
http://www.equalitiestoolkit.com/sites/default/files/Before%20I%20started%20Work%20Experience%20JH.pptx

Learning coaches asked for employers' views before the work experience started
and at regular_intervals to monitor progress and ensure the correct level of
support. The local area comprises mainly small businesses and those involved in
the initiative were willing to invest in training participants to help with their
development and have an extra pair of hands available, particularly in busy times.

Overall views are summarised as follows:

1 whilst some employers were apprehensive before the placement started, participants
soon settled in and started to develop their confidence and work skills with some
developing new skills such as upselling and customer care

1 one employer has already stated that they will offer a participant paid work as soon
as there is a vacancy

1 some needed more support to work on their communication skills such as asking
guestions if unsure, communicating with other staff and accepting praise

1 some needed to develop their self-motivation skills and handling pressure in busy
times

1 all employers reported an improvement in confidence and independence over time

Reviews by support staff showed that:

employers were willing to give the young adults a chance

employers were keen to support participants and gave them lots of advice and
support

undiscovered skills were brought to the surface which employers could use

there was good matching of job roles and location to suit the individual
participants now have more confidence and are applying for various apprentice posts
the project has helped staff to understand local employer needs

the project enabled greater collaboration between the local community and the
College

support was given in the workplace as timetables allowed

transport is still an issue for some as they currently rely on free college transport
we need more job coaches specific to the programme to support participants in a
wide range of placements
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Overall this project has enabled us to try out a model to match adults with learning
difficulties and/or disabilities with local employers to develop their skills in
preparation for an apprenticeship or paid work. With a positive response from all
involved, we are already planning to run the model again in the autumn with a new
group of participants and more on-job coaching. Whilst transport is still an issue in
rural and semi-rural areas, finding interesting work close to home has really helped
the participants. Working with the local authority has added value particularly in
terms of developing resources to help employers understand autism.

A big thank you to everyone who has been involved and we wish all
participants every success.


http://www.equalitiestoolkit.com/sites/default/files/Employer%20feedback.pdf
http://www.equalitiestoolkit.com/sites/default/files/Employer%20feedback%20review.pdf

2. Equal People Derby

In September 2013 Derby City Council Adult Learning Service (which is in the East
Midlands) secured funding from the Skills Funding Agency/ NIACE¢inien Equality and
Diversity Innovation Fund (2013/14) to develop this Equal People Derby project.

By recruiting 8 long-term unemployed adults with learning difficulties and/ or

disabilities (ALDD) aged over 24 years from our existing learner group, and/ or
referrals from Job Centre Pl us amprdvidbger by
them with opportunities to gain work experience alongside vocational training and
employability skills training in order to progress into work, the project sought to

improve outcomes for disabled adults.

Our project plan included:

1 Research into the benefits of Apprenticeship/ Traineeship style programmes for
ALDD and implications for employers, comparing progress with similar learners who
have not participated in work experience and younger adults who undertake
Traineeships.

1 Enrolling trainees on English, Maths, ICTdefiton gnd Customer Services courses and
at the same time a 1-day-a-week work placement for 30 weeks.

1 Trainees working towards achieving their own learning goals on courses - linking to
the skills they needed for their work placements.

1 The offer of training for their employers about working with people with learning
difficulties.

1 Research with local employers to gather their views on employing people with
learning difficulties and the barriers they felt would stop them and what would enable
them to overcome these barriers.

1 Comparing outcomes for learners involved in this project with outcomes for learners
with learning difficulties in classroom-based courses and non-disabled trainees.

To help disseminate the project Equal People Derby further, Citizens' Eye Derby was
asked to make a film which provides an overview as to how the project came about -
Derby Adult Learning Service wanted to explore ways of helping learners with
learning difficulties to find paid employment, and to change the attitudes of
employers and their staff to people with learning difficulties in the workplace.

We recruited a total of 9 trainees during the programme. 7 learners will have
completed the classroom part of the learning at the end of June. One learner left
because he moved to a different area and one found the 3 days a week attendance
too intense.

Initially our aim was for learners, tutors and work-placement supervisors to identify
trainees' skill gaps which were preventing them from functioning in the workplace
and work on these; however, when we talked to the trainees about their courses half
way through they said they wanted qualifications so we identified units in English and
Maths which would enable learners to continue to develop the skills they needed for
work and achieve a qualification at the same time.

Ci


https://www.equalitiestoolkit.com/glossary/term/14
https://www.equalitiestoolkit.com/glossary/term/273

All 7 learners were found work placements based on their interests and skills. The
main criteria for all placements were that trainees carried out an actual job role within
the organisation and had the opportunity to develop their skills while on placement.
The work placements were:

2 general admin posts at Derby Adult Learning Service

1 admin support at Derby City Council's Business Support Hub
1 front of house at Derby Theatre

1 charity shop assistant at Age UK

1 garden centre
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Learners are now well into their placements and we have carried out interviews with
them and their placement supervisors to find out how they are getting on. The results
of these are included below.

What our trainees said

The major impact so far has been for the learners who are part of the project.
Specifically, in the way the learners view themselves and what they are doing and
how other people view them. All reported increased confidence from the project and
improved skills for the workplace. Learners interviewed said:

"1 6d neervteathehtre before and never seen a play" (placement at the
theatre)

"In my work placement | can do more than | thought | could"”

"My friend was quite taking up when she saw that | was working at the centre"

| Have a try —go for it- see what you
might be able to achieve. | would like
paid work if I'm lucky .

It's really a good experiencetogoon |
it. The courses are great and you can
stick to it.

It's good to meet new people and
learn about jobs. My mum tookmy | '
j picture with me wearing my work

1‘ ! | badge.
TH Ti‘ﬁi‘&. s




: Equal People are helping me to learn
—my work placement is helping me |

L . TR as well - it's definitely amazing!

e = = x "
Good course - do it — you'll get a lot 1 Come and join us — | like all of it. | am
out of it. Would recommend it to | working in a Theatre and | had never |
another learner. been in one before! I

An unexpected impact of the project on some of the learners has been to effect a
change in their behaviour. Throughout the project there has been a focus on
appropriate behaviour for the workplace and there have been some difficulties which
have arisen as a result of learners not displaying the kind of appropriate behaviours
they would need for a work environment. As a result of this we have carried out a
significant amount of work with some learners and we have seen a definite increase
in maturity and self-confidence as well as in understanding the impact of their
behaviour and managing this in an appropriate manner.

Key messages from talking to the employers half-way through

placements
1 A good opportunity to give someone a chance to get work-based training
T This is a very rewarding opportunity. I
for customer relations?o.
f 6lt is about the person thriving on the
1 Getto know the person.
1 Get a job specification together with clearly defined targets for the person and identify

review dates.
f The experience has enabled them to build a good framework for working with people
with learning difficulties.

Initially employers said they had concerns about the amount of time and support the
potential trainee would need. However, when we spoke to them half way through the
project all employers were happy with the project and said they would take part in
the future providing there was sufficient support again.

What went well?

1 Once employers had met the trainee they were much more positive about the

prospect of offering them a placement.

The new partnerships we have formed.

The flexible support trainees have received on their placements.

Taking part in a substantial work placement has enabled trainees to gain a real

understanding of what having a job involves.

f Trainees have recognised their own development needs and worked with us to
improve in these areas.
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Trainees are being viewed differently by friends, family, other learners and work
colleagues.

The huge learning journey this has been for some of the trainees.

The positive attitude of the work-place supervisors and staff teams trainees have
been working with.

The willingness, commitment and enthusiasm towards the project which learners
have shown.

Combining the different specialist skills to create one package: four tutors with
different specialisms, job coaches and workplace supervisors.

The number of enquiries we have had about participating in the course next year.

None of the employers have wanted formal training sessions although these have
been offered. They have preferred a number of 1-1 meetings prior to placements
starting and have received specific support from job coaches supporting learners
while they are there.

We needed to develop an online met hod
progress on all 4 courses and their work placements to be linked and goals shared.
Work placement supervisors, job coaches and tutors and learners needed a way to
communicate together. After a number of attempts we now have a version on our
online learning platform which we are happy with.

We would seek to identify how we can improve how we have worked with JCPdefinition,
Referrals for the project have been minimal and we do not seem to be able to
engage with unemployed people who access support from them.

The amount and type of support provided on placements. All of our trainees have
needed wildly different amounts of support for varying different purposes.

Not only have our trainees needed support but our employers have needed support.
Generally full support was required at the beginning of all of the placements.

Get employers to meet the potential trainee and find out about them.

Together with employers write a very specific task description with identified targets
for the trainee to achieve along with pre-planned dates to review.

Find a way to give learners support on their placements. Discuss the support needed
with them and their workplace supervisors and review regularly.

Be flexible and creative with planning support. Some trainees had support to learn
specific tasks only, some had text reminders, some had support to get to the
placement, some had full support initially which was gradually reduced.

Offering employers support greatly increased their willingness to offer placements.
For some placements the initial support was more to reassure the employer than to
enable the trainee to function in the workplace.

Approaching potential employers face to face is far more effective in securing
placements.

Form partnerships with other organisations with specialist skills to co-deliver the
programme.

Setting up placements with potential employers is very time consuming to do
thoroughly; be prepared well in advance.

Use an online ILP to enable all parties to be able to communicate.

of
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https://www.equalitiestoolkit.com/glossary/term/202

Our trainees will continue on their work placements. At the end of which we will
discuss individually their next steps and put them in touch with people who can help
them with this. We will continue to track their progress and post updates here.

We are planning a celebration event in August for the trainees to share their
successes with their friends, families and work colleagues.

We are looking for funding for the work placement element of this programme so that
we can continue with a new group of trainees next year. We have a couple of
potential options we are investigating and if we find anything we will update here.
Please contact us and let us know if you have any ideas or suggestions.

3. WorldSkills for All

The WorldSkills competition showcases the most able vocational students through a
series of local, regional and national competitions leading to team GB being created
to compete in Brazil in 2015. However, there are many students who can
demonstrate exceptional vocational skills but who face barriers to entering because
of learning difficulties or disabilities that may impact on personal presentation or
dealing with face-to-face questioning. This project seeks to address this issue of
equality through the development of materials using augmented reality and
specialised support for students at the pre-entry level of the competition.



Kendal College Video Moving Image Gold Medal Winning team =g
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In November 2013, Kendal College appointed Hattie Crabtree, to be the

EDIFe«iion project lead. Hattie was already familiar with the college having completed
a foundation degree here and now studying part time for her PGCE. Her experience
of working with students on the autistic spectrum coupled with her own experience of

supported learning, made her the ideal candidate to take the project forward.


https://www.equalitiestoolkit.com/glossary/term/579

Her very first task on appointment was to join one of the College groups visiting the

NEC in Birmingham to observe the WorldSkills UK finals. The event was vast,

everywhere you turned there was another student creating inspiring work. There

were six different arenas filled with differ

Kendal College had students competing in two competition finals; a team of four in
the Video Moving Image, and a student in Health and Social Care. Observing the
competitors, it became apparent that they were very much working in isolation, not
allowed to talk to anyone, and having to stay in their designated are with no-one to
support them.

The observation of the event lead to the project team identifying the critical points
where a student with learning difficulties would face barriers. Even finding their way
around the NEC posed a big challenge especially for a student on the autistic
spectrum. The first idea of a virtual map, not only for competitors but also for
visitors. This could potentially make a more enjoyable experience for students and
visitors who find busy situations very worrying and distressing.

This was our starting point.

We were patrticularly delighted that the Kendal College students won gold for the
video moving image, and won silver for Health and Social Care.

Well done to all students who took part...

During December Hattie spent a lot of time researching World Skills, the different
competitions, and what it entailed to enter. It was important to generate more interest
in the competition both within Kendal College and with our other Cumbrian college
partners and to ensure that any barriers to entry would be reduced through support.

We started to design a poster to promote the competitions. The poster included a
QR code to give access the gold medal winning Video moving image film.

After Christmas it was full steam ahead. The poster design was completed and
Hattie was able to create some area specific world skills booklets based on
competition areas. Hattie was able to distribute these around the college, which gave
her a chance to get to know other members of staff, and introduce herself and the
project to the curriculum teams to ensure that staff were able to identify the right
calibre of student to put forward for the project, although at this stage it was
important just to generate more interest in the competitions themselves.

The first week in February introduced the World Skills master classes. Kendal

Coll egebs medal wi nners were invited to spea
experiences to give them a real insight in to what the competitions were like, and

what was expected from them as competitors.

Pauline Coulthard, Health and Social Care silver medal winner, started the master
class off by explaining her experiences from the qualifiers through to the NEC UK
final. Unlike the video moving image team, Pauline had competed as an individual



and she describe meeting new people and furthering her knowledge in areas where
she had less experience. See the link below to see part of her discussion.

https://www.youtube.com/watch?v=0m1Rj6QUWagY

Next the video moving image group discussed how things did not seem to go to plan,
however working as a team they overcame these problems. It was interesting to hear
the similarities and the differences between the two competition areas.

Next was a visit to Lakes College, West Cumbria to deliver the second masterclass
which focused on preparing learners for World Skills and other competitions. There
were thirty students present, all with different abilities and the event helped students
understand that they were all capable of entering competitions, whether it be at
World Skills level or personal competitions such as applying for a job or giving a
presentation to class mates.

The presentation went well with a couple of short videos included. The learners
engaged with the content and interacted well. The bases of the power point
presentation started by first discussing other areas of competitions such as sports,
hobbies and tests. This then progressed to students identifying with competitions in
their own lives and how techniques such as preparation, time management, routines
and pushing your limits. The power point enabled the learners to take responsibility
for their progression and how they can talk to others to gain knowledge and
experience.

For the third master class the College invited Steph Cox to come and talk to the

students. Steph has been involved in both the 2012 London Olympics as well as her
outdoor open swimming company, Chill Swim. T
presentation was to show students that it is okay to take risks and if things do not go

to plan this time, at least you have learnt something from the experience.

Steph's presentation showed what she had achieved throughout her career, this
included when she had taken risks, as well as when things had not gone to plan.
Throughout the presentation Steph included activities for the learners to complete,
this ensured that the learners were able to engage with one another from their
different skill backgrounds.

The presentation was a very positive experience, and learners discussed after how
Stephds own experiences opened their eyes to

The second and main part of the project was the development of resources to

support learners who identify with some form of mild learning difficulty or

disability. We decided to focus on students who were on the autistic spectrum or

who were dyslexic, without necessarily precluding other disabilities. Research

carried out by Hattie, support by the Coll eg
range of barriers that students would face and the type of support that would really

make a difference to them.


https://www.youtube.com/watch?v=Om1Rj6QUWqY

The team came up with the following, linked to WorldSkills branding:

f Organisational skillsi| améor gani sed

1 Presentationskilsi| améon show

1 Seekingsupportil améneeding help
1 Getting losti | améexploring

1 Not panickingi | a mpirgo

1 Preparatonil amégoal setting

The approach to developing the materials and the design of the finished project were
all explored and discussed with the project team. Designs were put forward, prices
gathered and the filming commenced. It was decided to use actors working to a
movement script to enable them to work with animation and screen graphics. Two
students put their CVs forward and were screen tested. Both were white males and
maybe there should have been more consideration of using a wider range of
students to promote equality.

The films were edited, graphics added and the technology of augmented reality
added so that the key cards covering each topic could be activated to show a short
and punchy video clip with a summary of the support.

The final version is a set of 6 key cards held together on a lanyard. Each card
carries the WorldSkills branding plus logos of Kendal College, the Equalities Toolkit
and the funders, SFA, plus instructions for downloading the Aurasma app to access
the footage.

To access the videos attached to the cards all you need to do is:

1. Download Aurasma app free from Apple or Android stores.

2. Subscribe to the WSUK channel.

3. With the app active, point your device at any of the trigger images below.
4. Watch the image come to life as video content.

5. Double tap to view full screen, or single tap to find out more.
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