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[bookmark: _Toc135853141][bookmark: _Toc135924214]Executive summary
[bookmark: _Toc135924215]Background and context
Rationale
The link between engaging in adult learning, job-related training, and wider learning with improvements in wellbeing has been the subject of numerous studies. 
A briefing from What Works Wellbeing from 2018 states that “recent evidence from systematic reviews of workplace learning and adult learning interventions have demonstrated that participation in these modes of learning can lead to increases in learners’ wellbeing and personal resources (resilience)”.
In their 2022 impact report they cite the UNESCO Global report on Adult Learning and Education, which showed countries reporting positive impacts on health and wellbeing, employment and the labour market and social, civic and community life.
They also reference the Marmot Review of Health Inequalities which highlighted “the role of education in the life chances of those most of risk of poor health and suggests a refocus of effort to address the wider social determinates of health – including access to education. It is well evidenced that adult learning fosters: a sense of identity, an ability to cope and a feeling of purpose in life, a greater level of wellbeing, positive changes in mental wellbeing and a sense of purpose.” 
Often, when measuring the effectiveness or impact of learning, decision makers focus on hard outcomes such as qualifications. The findings from this study illustrate the value of broadening the definition of successful learning outcomes to include soft outcomes including confidence, wellbeing and determination. Whilst these outcomes are harder to quantify, we know that they can have a huge positive impact on women’s career progression and mental and physical health which in turn fosters positive outcomes for communities across Wales. 
This new research builds on the findings of the interim evaluation of Agile Nation 2 and responds to the gap in the evidence base by taking a closer look at the link between engaging in adult learning and increases in confidence, wellbeing and determination for women. 
Research questions 
The key research questions are:  
1. What obstacles prevent women’s engagement, continuing and progression within learning?
2. How does participation with learning impact women’s confidence, wellbeing and determination – and how does this impact different groups of women? 
3. How do different models of learning influence women’s engagement and sustainment with learning?
4. How do different models of learning influence the achievement and sustainment of confidence, wellbeing, and determination outcomes for women?
5. How can policy and practice support the achievement and sustainment of confidence, wellbeing and determination outcomes from learning?
Methodology
Between January and March 2023, L&W conducted a rapid review of evidence and carried out interviews with learning providers and women with recent experience of learning. Qualitative interviews were undertaken with four providers and provider representatives. Participating learning providers covered different regions and provider types in Wales. Qualitative interviews with sixteen women with recent experience of learning in Wales were undertaken. This included six recent participants of Chwarae Teg’s Agile Nation 2 programme, who were selected to provide insight on their experience of the Agile Nation 2 programme.
Policy Context
There are clear and persistent gender-based inequalities in the economy and in society across Wales. This has a significant impact on women’s confidence, wellbeing and determination and plays out across many facets of a woman’s life. Women are typically paid less with a median wage of £13.10 compared to £14.77 for men; they are more likely to be economically inactive due to caring responsibilities (24.7per cent compared to 8.6per cent for men) and are more likely to work part-time as a result. 
Furthermore, women dominate in sectors and jobs associated with low pay, insecure contracts and poor working conditions. They are more likely to work part-time or fewer hours, and less likely to hold managerial or director positions. In Wales, 41per cent of women work part-time, nearly four times more than men, and women make up only 39per cent of managers, directors and senior officials and are less likely to be business leaders, with just 14per cent of SMEs in Wales led by women (2020 Chwarae Teg) 
There has been a long-term decrease in adult non-Higher Education participation in education in the UK, but this decline was accelerated in Wales during the mid-2010s. The number of adult learners in further education in Wales fell by 39per cent (63,000 learners) between 2013/14 and 2019/20. The number of learners in local authority community learning has declined by 65per cent in the same period (Stats Wales).
This is particularly challenging in gender equality terms because the current profile of learners suggests that women typically occupy part-time Further Education and adult community learning courses and family learning provision, the areas that have been most damaged by financial cutbacks over the past decade. 
The landscape for lifelong learning in Wales is in a period of transition. Jeremy Miles the Minister for Education and Welsh Language outlined three purposes behind his ambition to make Wales a ‘second chance nation’ (Gov Wales Second Chance Nation, 2022).
“It must never be too late to learn. Or to become more democratically and critically engaged through education. To learn that new skill, acquire that new qualification. To become more personally, culturally, and academically fulfilled.” 
The creation of the Commission for Tertiary Education and Research (CETR) is seen as one of the key policy mechanisms to meet these milestones. CETR will be challenged to increase participation in learning to improve wellbeing and access to public services, and to improve qualification levels to improve employability and economic outcomes. 
It is therefore crucial in forming any policy response to tackle issues around gender equality through learning.
[bookmark: _Toc135924216]
Report findings
Types of learning
Women learners who experienced beneficial outcomes accessed learning across an array of subject areas and types of learning. This included both formal and non-formal settings, as well as learning in their free time. Though what makes learning positive and impactful varies from person to person, there is some consensus around factors that underpin the achievement of positive outcomes for women, including supportive relationships with tutors and peers, flexible teaching methods that adapt to the needs of each individual, and inclusive and welcoming learning environments that help women feel relaxed and comfortable.    
Barriers to learning
Tackling barriers to access is a key requirement to enable more women to engage in learning. Interview findings reflect that ethnicity, disability, and gender, as well as other factors such as income and region, intersect to create additional barriers for women. Childcare issues, inadequate public transport, and a lack of confidence to engage with learning were some of the barriers noted by women and providers in the study. 
[bookmark: _Int_2IiY45DP]Creating learning opportunities which addresses the barriers women face should be a priority and is key to widening access. Flexibility around class times and assignment deadlines, offering online learning, reducing the cost of courses, and taking tailored and proactive approaches to engaging seldom heard groups are just a few of the ways in which learning can be made more accessible. 
Women’s experiences of learning
Positive experiences help to make learning more enjoyable for learners. While not necessarily being directly related to the achievement of outcomes, factors that support enjoyment of learning can help to sustain their engagement and access to elements which do support the development of beneficial outcomes.  
This report provides valuable insight into the ways learning opportunities can be designed and delivered to ensure that more women have access to learning opportunities which can lead to their progression into better quality work, improve their position in the labour market as well as providing wider benefits in terms of wellbeing, social networks and civic engagement.
There is a clear, positive link between women’s participation in learning and improvements to confidence, wellbeing, and determination. These changes can act as catalysts for wider outcomes for women, with women learners describing a ripple effect arising from initial improvements in confidence, wellbeing, and determination.
Confidence, wellbeing and determination
The findings demonstrate that there is a clear, positive link between women’s participation in learning and improvements to confidence, wellbeing, and determination. Among women learners, confidence was the most frequently cited outcome of learning. Almost all women learners noticed changes to their confidence or self-assurance as a direct or indirect result of learning. Changes to confidence included feeling more comfortable meeting new people, feeling better able to express oneself and live independently, and having the confidence to return to work. 
Wellbeing was another common outcome for women learners interviewed as part of the study. Predominantly, participants noticed changes to their mental wellbeing, though some also experienced improved physical wellbeing. Women learners experienced positive changes to their mood and general outlook on life. This manifested as increased self-esteem, feeling proud of themselves and their accomplishments and feeling a sense of purpose and optimism. 
Changes to determination (and similar outcomes such as resilience and motivation) were referenced less frequently by women learners than confidence and wellbeing but were nonetheless an important outcome for many. Generally, changes to determination were experienced as increased motivation to pursue career or learning aspirations. 
In addition to confidence, wellbeing and determination, women had experienced a variety of other outcomes through learning. Meeting new people and building connections, developing new skills, and career progression, were just a few of those reported.
[bookmark: _Toc135924217]

Conclusions and recommendations
This report makes recommendations in three broad areas. 
The first, relates to the policy landscape and in particular the development of the Commission on Tertiary Education and Research. They focus on the strategic role of CETR and opportunities to address gender-based inequalities in the delivery of post 16 learning and investing in innovation to address the barriers to access. Part of this approach is enabling learning provision to be co-located and to reach women at key transition points in their lives.
The second relates to practice amongst providers and how they can be supported and enabled by Welsh Government and CTER. They focus on prioritising a person-centred approach to learning which means that provision should be accessible and flexible; modes of study at places and paces that suit women learners. 
Seizing opportunities to link learning to developments around health and tackling inequalities through a preventative approach with Social Prescribing. Tackling barriers such as addressing the lack of childcare facilities at places of learning. Listening to women learners and establishing effective mechanisms to hear and act on their experiences and reviewing Personal Learning Accounts to ensure that they reach women and are seen as a vehicle to support more women into employment in priority sectors.
The third area relates to innovation and further research and particularly to review outcome measurement frameworks that capture the wider benefits of learning – including those around confidence, wellbeing and determination. Commissioning further research on gender and the delivery of adult learning as well as embedding robust monitoring and evaluation processes to understand what works.


1. [bookmark: _Toc133273759]Introduction
Learning and Work Institute (L&W) was commissioned by Chwarae Teg to carry out research into the link between confidence, wellbeing and determination outcomes for women learners in Wales. The findings will be used to understand women’s experience of learning in Wales, the outcomes that arise through their participation with learning, and the features of learning that can support these positive changes. 
Rationale 
The link between engaging in adult learning, job-related training, and wider learning with improvements in wellbeing has been the subject of numerous studies. A briefing from What Works Wellbeing from 2018 states that “recent evidence from systematic reviews of workplace learning and adult learning interventions have demonstrated that participation in these modes of learning can lead to increases in learners’ wellbeing and personal resources (resilience).” The Adult Learning Partnership Wales (2022) state that “we know from our work that adult learning in the community transforms lives. Playing a vital role in employability, building essential and digital skills, wellbeing, supporting families, promoting integration, and life satisfaction helping people of all ages to live more independent, fulfilling lives.” In their 2022 impact report they cite the UNESCO Global report on Adult Learning and Education, which showed countries reporting positive impacts on health and wellbeing, employment and the labour market and social, civic and community life (UNESCO, 2022). They also reference the Marmot Review of Health Inequalities which highlighted that: 
“the role of education in the life chances of those most of risk of poor health and suggests a refocus of effort to address the wider social determinates of health – including access to education. It is well evidenced that adult learning fosters: a sense of identity, an ability to cope and a feeling of purpose in life, a greater level of wellbeing, positive changes in mental wellbeing and a sense of purpose” (Marmot, 2013 cited by The Adult Learning Partnership Wales, 2022).
In 2015, Chwarae Teg began delivering an eight-year project funded by the European Social Fund and Welsh Government called Agile Nation 2. The objectives were to deliver interventions in line with the ESF Skills for Growth Priority Axis 2. The Women’s Programme was delivered in West Wales and the Valleys under the Skills Priority 2, Specific Objective 4 to improve the position of women in the workforce. The Women’s Programme works with employed women in Wales to develop their skills and confidence and to facilitate their progress in the workplace. This is delivered through accredited leadership and management qualifications and through mentoring. 
The interim evaluation of Chwarae Teg's Agile Nation 2 project highlighted the ‘soft’ outcomes reported by the participants. Here ‘soft outcomes’ refers to outcomes that are more difficult to measure than quantifiable markers of improvement such as salary. These outcomes include reported improved confidence, self-esteem, positive mental health, social and communication skills and self-awareness associated with the Women’s Programme. Evidence from participants of Agile Nation 2 indicated a strong link between improved confidence and progression in the workplace as well as improved wellbeing in their personal lives. 
This new research builds on the findings of the interim evaluation of Agile Nation 2 and responds to the gap in the evidence base by taking a closer look at the link between engaging in adult learning and increases in confidence, wellbeing and determination for women. This report explores the benefits of adult learning for women and the structural barriers which prevent women from accessing and succeeding in learning.
[bookmark: _Toc133273760]Research objectives 
The main objective of this research is to further explore whether there is a link between engaging in learning and improved and sustained confidence, wellbeing and determination among women. Overall, the research is designed as a scoping exercise to determine whether there are any notable gender differences in the impacts of learning on these outcomes. The key research questions are:  
1. What obstacles prevent women’s engagement, continuing and progression within learning?
2. How does participation with learning impact women’s confidence, wellbeing and determination – and how does this impact different groups of women? 
3. How do different models of learning influence women’s engagement and sustainment with learning?
4. How do different models of learning influence the achievement and sustainment of confidence, wellbeing, and determination outcomes for women?
5. How can policy and practice support the achievement and sustainment of confidence, wellbeing and determination outcomes from learning?
In the context of this study, learning is taken to mean participating in any activity with the purpose to develop skills, knowledge or understanding. This can involve studying or practising something independently or being taught or coached by someone else. It can be done regularly or for a short period of time and can be carried out in both formal and informal settings. This broad definition of learning reflects the fact that learning does not have to be in a formal setting or lead to a qualification to deliver meaningful change to learners. As a result, the study considers learning across different types and settings, with project findings relevant to all forms of learning. 


Context
This section sets out the current context of learning in Wales and the socio-economic background to the study. 
Gender inequality in Wales
There are clear and persistent gender-based inequalities in the economy and in society across Wales. This has a significant impact on women’s confidence, wellbeing and determination and plays out across many facets of a woman’s life. For instance, analysis of data from Chwarae Teg highlights the persistent inequality in the economy in Wales which means that women are more vulnerable to the impacts of the current cost of living crisis. 
Women are typically paid less with a median wage of £13.10 compared to £14.77 for men; they are more likely to be economically inactive due to caring responsibilities (24.7per cent compared to 8.6per cent for men) and are more likely to work part-time as a result. They are more at risk of poverty and are more likely to be in receipt of universal credit when in work (Chwarae Teg, 2023).  The Covid-19 pandemic exposed entrenched inequalities. Our analysis (L&W 2019) shows that at the outset of the crisis, around one fifth of the workforce worked in ‘shutdown sectors’ which have been hardest hit by coronavirus. This amounted to almost a quarter of a million workers in Wales. The analysis also shows that women, young people and those with the lowest qualifications were more likely to be impacted by the crisis.
Women dominate in sectors and jobs associated with low pay, insecure contracts and poor working conditions. They are more likely to work part-time or fewer hours, and less likely to hold managerial or director positions. In Wales, 39per cent of women work part-time, more than three times more than men, and women make up only 39per cent of managers, directors and senior officials and are less likely to be business leaders, with just 14per cent of SMEs in Wales led by women (Chwarae Teg 2023). 
Gender equality and lifelong learning
Lifelong learning matters. It holds the key to improving job and career prospects, increasing health and wellbeing, widening participation in society, and so many other public policy goals. It is often the main tool at our disposal to overcome these challenges and that importance is only increasing in the face of rapid economic and social changes.
Despite this, there has been a long-term decrease in adult non-Higher Education (HE) participation in education in the UK, but this decline was accelerated in Wales during the mid-2010s. The number of adult learners in further education in Wales fell by 39 per cent (63,000 learners) between 2013/14 and 2019/20. The number of learners in local authority community learning has declined by 65per cent in the same period (Stats Wales).
This is particularly challenging in gender equality terms because the current profile of learners suggests that women typically occupy part-time Further Education (FE) and adult community learning courses and family learning provision, the areas that have been most damaged by financial cutbacks over the past decade. Chwarae Teg have highlighted that the decrease in the number of women learners has been more than three times as great as that of male learners, down 14,140 compared with 4,660 for men between 2021/13 and 2017/18 (Winkler, 2019).  
In the UK, as elsewhere, while race, class, gender and gender identity, disability status, ethnicity, sexual orientation, nationality, migration status, and faith continue to be important markers of inequality, and in many ways increasingly so, these inequalities have predominantly been addressed separately. The idea of ‘intersectionality’ is to focus on the ways that they operate simultaneously and shape one another. But there is still a widespread failure in the UK to consider intersectionality. Much equality work remains hugely ‘siloed’, predominantly focused around single issues/ identities, serving relatively homogenous and privileged groups and excluding more marginalised others (Christoffersen, 2021). 
People from the most privileged backgrounds dominate educational opportunities, and this is related to the inter-generational transmission of socio-economic position. Inequalities in educational outcomes contribute to differences in civic participation, wellbeing, earnings and health, and in turn these inequalities have implications for countries’ economic prosperity (Codiroli McMaster and Cook, 2018). Adults with low levels of qualifications are more likely to be from the lowest socioeconomic groups and will be least likely to have had access to any further learning or training since leaving full-time education (Pember, 2021). The Adult Participation in Learning survey found that those more likely to engage with learning tend to be younger, from a higher socioeconomic group, already highly qualified, or in work (L&W, 2022). Disabled people are also more likely to have lower qualification levels compared to non-disabled people (Pember, 2021). Data from the ONS found that disabled people were more likely to have no qualifications (13 per cent) than non-disabled people (5 per cent). Around a quarter of disabled people hold a degree as their highest level of qualification (25 per cent) compared with 43 per cent of non-disabled people (ONS, 2021).
Lifelong learning can be a catalyst for gender equality. It provides pathways and progression in the labour market for women, it delivers a transformative effect in terms of building agency and confidence as well as recognising and valuing existing skills and talents.
The policy context for learning in Wales
The landscape for adult learning in Wales delivers opportunities to access learning provision through a myriad of providers and programmes. This includes: 
· Adult Community Learning: Welsh Government provides grant funding to local authorities and Adult Learning Wales to secure community-based provision prioritising the delivery of essential skills (literacy, numeracy and digital) and ESOL (English for Speakers of Other Languages). From 2022 additional “Engagement Funding” has been provided for outreach, informal learning and taster sessions alongside focused promotion in response to a decline in participation post-covid. Family Learning programmes are co-ordinated in some areas of Wales, with a flexible range of courses linked to schools to engage parents in essential skills and pathways to further learning or employment. 
· Local authorities also provide a key role in supporting learning in Wales, developing plans for skills development in response to local need and for the delivery of Multiply which aims to fund bespoke courses for adult numeracy skills.  
· Further Education Institutions (FEI’s): provide a range of provision mainly focused on vocational skills with some also delivering ESOL through the REACH + model. All FEI’s also deliver Personal Learning Accounts – free courses in sector priority areas for adults over 19 in employment wishing to change careers or for people facing redundancy. 
· [bookmark: _Int_UCLe5IXn]Higher Education Institutions (HEI’s): including the Open University in Wales, deliver part-time and full-time undergraduate and postgraduate courses. The Open University is the largest provider of part-time provision and has seen an expansion in student numbers following the implementation of the Diamond Review of HE funding, which opened up access to maintenance grants and loans for part-time study.  
· Work-based learning provision is contracted by Welsh Government to provide training in the workplace, with some delivery off-site at a training centre. Contracts are currently delivered by some FEIs and independent training providers and include the delivery of apprenticeships which are available to anyone over the age of 16, with no upper age limit. 
· Wales Union Learning Fund is available for trade unions to bid for three-year training projects focused on improving the learning and skills of their members. The main focus is to develop essential skills and employability of the workforce – with a particular emphasis on removing barriers to participation. 
Alongside this provision, a diverse range of national and local voluntary and third sector organisations across Wales provide a variety of formal and informal adult learning opportunities. Some provide targeted learning for particular cohorts of learners or to address specific learning needs, while others deliver a local place-based approach to learning. EU structural funds have enabled voluntary and third sector providers to deliver a variety of skills and learning programmes at national and local level across Wales.[footnoteRef:2]  [2:  A range of third sector organisation deliver adult learning and skills throughout Wales, these include Chwarae Teg, Welsh Refugee Council, Red Cross, Oasis, Groundwork, The Wallich, St Giles Trust, Swansea MAD etc.] 

The UK Government have announced the approval of four regional investment plans for the Shared Prosperity Fund (SPF) in Wales, the replacement to former EU funding. The SPF allocation of £585 million to Wales is £1.1 billion less compared to EU funds and with funding going directly to local authorities there may be fewer opportunities for the third sector organisations to deliver in the same way and potentially reduced opportunities to deliver national strategic interventions.
Opportunities for change
The landscape for lifelong learning in Wales is in a period of transition. Jeremy Miles the Minister for Education and Welsh Language outlined three purposes behind his ambition to make Wales a ‘second chance nation’: 
“It must never be too late to learn. Or to become more democratically and critically engaged through education. To learn that new skill, acquire that new qualification. To become more personally, culturally, and academically fulfilled.” (Gov Wales Second Chance Nation, 2022)
Despite this positive statement of intent, many challenges remain. Many working-age adults in Wales are under-qualified and lacking essential skills. Wales still faces many challenges in terms of skill levels, for instance: 
· 24 per cent of adults are without a level 2 qualification 
· 14 per cent of adults are without a level 1 qualification and have poor essential skills
· 53 per cent of adults do not have the essential digital skills they need for work
· 20 per cent of the current labour market could be under-skilled for their job
· 66 per cent of the whole workforce is under-skilled to some extent 
(Source: Nomis/Office for National Statistics, 2021; Centre of Social Justice, 2021)
The Welsh Government’s latest National Milestones, published in November 2022, includes the following aims (Gov Wales National Milestones, 2022):
a. The percentage of working age adults with no qualifications will be 5 per cent or below in every local authority in Wales by 2050 
b. 75 per cent of working age adults in Wales will be qualified to Level 3 or higher by 2050. 
The creation of the Commission for Tertiary Education and Research (CETR) is seen as one of the key policy mechanisms to meet these milestones. CETR will be challenged to increase participation in learning to improve wellbeing and access to public services, and to improve qualification levels to improve employability and economic outcomes. It is therefore crucial in forming any policy response to tackle issues around gender equality through learning.
However, participation in adult learning is unequal, not least in terms of gender, and there remains a task to focus on the system, ways of delivery, outreach and how we measure outcomes to ensure that those who currently benefit least are brought to the forefront of our learning and skills system.
[bookmark: _Toc133273762]


Methodology 
L&W implemented a multistage methodology to collect and review evidence to understand women’s experience of learning, and the extent to which learning can impact confidence, wellbeing, and determination. This included gendered experiences of learning, the achievement of confidence, wellbeing and determination outcomes for women, and particular features or delivery models useful for delivering these outcomes for women. 
The research was undertaken between January and March 2023.
Rapid review of evidence 
The rapid review of evidence focused on women’s engagement with learning and the achievement of confidence, wellbeing and determination outcomes. This included peer reviewed journal articles, grey literature, and materials published online. The review was limited to adults aged 18+. The literature was limited to UK and OECD countries only and considered evidence from 2015 onwards. 
In total, 25 pieces of evidence were reviewed as part of the evidence review. The Maryland Scientific Methods Scale (MSM)[footnoteRef:3] was used to assess the rigor of each evidence source. Just three sources met the MSM criteria – indicating a lack of robust, reliable evidence around what works in delivering confidence, wellbeing, and determination outcomes for women learners.  [3:  The Maryland Scientific Methods Scale (MSM) is a five-point scale, with one indicating the lowest level of robustness and five indicating the highest level of robustness. Two studies were rates at Level one and one study was rated at Level two.] 

Interviews with learning providers and provider representatives
Qualitative interviews were undertaken with four providers and provider representatives in Wales to understand their perspective of the participation of women in learning and the impact this has on confidence, wellbeing, and determination. Interviews covered the methods of teaching employed by providers, reflections on learner journeys, and how to improve learning provision for women. Participating learning providers covered different regions and provider types in Wales, and are referred to as provider one, two, three and four throughout the report. 
	Provider
	Region covered
	Key provision

	1
	Pembrokeshire
	Primarily offer Adult Community Learning and Family Learning.
Courses include essential skills and ESOL, languages, yoga and arts and crafts.

	2
	Across Wales
	Provision takes the form of Adult Community Learning and Workplace learning.
Learning covers essential skills and ESOL, languages, arts and crafts, health and safety and digital skills. 

	3
	Pembrokeshire
	Adult Community Learning and Family Learning is delivered predominantly within a school setting. 
Provider offers a wide range of courses including basic skills, GCSEs, as well as degrees. 

	4
	Across Wales
	Adult Community Learning and support for young people and families are offered in line with the needs of the local community.



Interviews with women with recent experience of learning
Qualitative interviews with sixteen women with recent experience of learning in Wales were undertaken. Interviews covered women’s experience of learning and its impact on their confidence, wellbeing, and determination. This included any changes experienced as a result of their learning experience, views on how different ways of learning influenced the achievement of outcomes, and the perceived influence of gender on their experience of learning. Participants were asked to primarily focus on provision that they considered to be most impactful at meaningfully improving their confidence, wellbeing, and determination.
Women learners interviewed had participated in a range of provision. This included six recent participants of Chwarae Teg’s Agile Nation 2 programme, who were selected to provide insight on their experience of the Agile Nation 2 programme and the valuable perspective this gave of their experience of adult learning specifically designed to improve women’s confidence.  Participants were asked to primarily focus on learning that they considered to be most impactful at meaningfully improving their confidence, wellbeing, and determination.
Interviews were undertaken with a mixed sample of women, with varied demographics and circumstances including ethnicity, qualification level, health, gender and employment status (as detailed in Annex 1.1).[footnoteRef:4] This intersectional approach allowed us to consider the experience and needs of women from different communities and circumstances, particularly women who may face inequality in multiple ways due to the interaction of different social inequalities. This helps to ensure findings are based on the experience of a diverse group of learners, with an understanding of the different mechanisms of discrimination and inequality experienced by women.    [4:  The definition of woman used for purpose of the study was ‘any person whose gender identity aligns with the experience of women’. This included transwomen, non-binary people and other people who identified with the experience of women. ] 

Women learners interviewed as part of this study are referred to throughout the report, with direct quotes included with details of the adult learning they had participated in which they considered most impactful and where they live in Wales. 
Limitations
While efforts were taken to ensure a broad and intersectional sample of interview participants, the sample is not representative. This means the results of the study cannot be taken to establish causal relationships between the experience of different groups. Rather, project findings are indicative of individual experiences and should be interpreted in light of an intersectional approach that considers the experiences of a diverse group of learners. 
[bookmark: _Toc133273763]The scope and scale of the study means that interviews with learners were only conducted with women rather than people of all genders. This prevents a comparative approach of the experience and impact of learning for different genders, limiting the capability of the study to fully understand differences between women and other gender identities. 
Structure 
Evidence gathered from the rapid evidence review and qualitative interviews has been systematically analysed and thematically integrated. Findings resulting from this have been presented together throughout the report, ensuring a comprehensive consideration of all data sources, incorporating findings. 
The remainder of the report is structured as follows: 
· Chapter two provides an overview of learning in Wales for women, including motivations for learning, types of learning, obstacles to learning, and women’s experience of learning. 
· Chapter three provides a description of the different types of outcomes arising through women’s participation with learning, including confidence, wellbeing, determination, and wider outcomes. 
· Chapter four details the drivers of outcomes for women learning in Wales, including supportive relationships, learning provision, inclusive learning environments, and recognising and rewarding progress. 
· Chapter five provides a concluding summary of the main lessons, and considerations to support the facilitation of confidence, wellbeing and determination outcomes for women learners in Wales. 

2. [bookmark: _Toc133273764]Motivations and access to learning  
This chapter provides an overview of learning in Wales, including women’s motivations to learn, existing learning provision accessed by women, women’s barriers to accessing learning and ways access for women is facilitated. The chapter draws upon interviews with women with recent experience of learning, interviews with learning providers, and relevant literature from the rapid evidence review. 
[bookmark: _Toc133273769]Motivations for learning
Women engage with learning for a variety of reasons related to their personal circumstances and ambitions for the future. Women learners interviewed as part of this study shared aspirations related to personal development, involvement with community networks, family and children, new skills, and opportunities to progress into and within learning and work. Evidence from the wider literature suggests that the decision to take up learning is driven by multiple intersecting factors – physical, practical and aspirational – rather than one single motivation (Aldridge et al, 2019). The main motivations for learning discussed by women learners interviewed as part of this study include:   
Pursuing long-standing interests related to hobbies
Women learners interviewed as part of this study were motivated by wanting to learn more about subjects of interest. One participant recalled how after experiencing a bereavement she took some time to think about her future and decided to pursue psychology, an area she had always had an interest in. She has found a new appreciation for learning as she has grown older.
Meeting and connecting with new people
Participating in learning provides an opportunity to meet likeminded people. One woman learner explained that because she was not in work or education at the time, she missed having regular contact with people. Starting an access to engineering course gave her a new routine and the chance to meet likeminded people.
Overcoming existing challenges and growing as a person 
Many women engage with learning as a means of personal development. One participant explained that she has a criminal record which was sometimes a barrier within her life. She described feeling she needed a second chance to move forwards and welcomed the opportunity to study for an NVQ. 
Benefiting family and improving children’s experience of learning
Women learners interviewed as part of this study reported taking up learning in the hope that they could better support their children. One participant, who studied a Level 2 Maths course at her local college, explained that she wanted to improve her confidence with maths to enable her to help her children with schoolwork. Another participant, who had recently completed a master’s degree related to additional learning needs, wanted to be a positive role model for her family. She explained that having worked with sanctuary seekers, she sees education as fundamental to rebuilding a life after experiencing hardship. She hopes to pass the value of education on to her children.
The interviews with providers echoed this finding. Provider 1 described how some women are initially reluctant to speak to people and engage in the learning but ultimately do it for the benefit of their children.
"So, I would say people who are lacking in confidence or feel very isolated, they are harder to reach, and we often have women who come on Springboard courses who, even though they come into school to drop of their children, they don't know [anyone] and they don't talk to anyone and if it wasn't for Springboard they would just go home. So, it takes them quite a leap of faith really to just do it, but they do it for their children so that's their motivation. The carrot is the child." Provider 1, Pembrokeshire
Developing independence
Women learners interviewed as part of this study engaged with learning to help them live more independently. One woman learner who had moved to Wales from Afghanistan two years ago had recently completed ESOL Level 1. She explained how she was driven to learn to speak English with more fluency in order to be less reliant on assistance from her husband. She had also found that her certificates from education completed in Afghanistan were not accepted in Wales and had therefore needed to start obtaining qualifications again in English.
"You understand me, and I understand you and before it [wasn't] like that. Whenever I tried to speak with somebody without my husband, I couldn't start any [communication] with anybody because I was afraid." (ESOL Level 1, Swansea)
Moving into learning and work
Women learners interviewed as part of this study had engaged with learning as a route into further study and work opportunities. This was also found to be a key motivation within the wider literature; Learning and Work Institute’s Adult Participation in Learning Survey found that more than half of respondents (57 per cent) had taken up learning for work or career related reasons (L&W, 2022).
One women learner interviewed as part of this study had enrolled on an Access to engineering course as a fast-track to university. Another had started a Level 3 childcare course so she could gain the necessary qualifications to work in a school. Provider 3 also noted that transitioning into work was one of the main reasons why women learners enrolled on courses.
Supporting progression within learning and work
Many women undertake learning to boost their development within learning and work. Career related benefits were the main motivation identified by Agile Nation 2 participants; two women learners hoped to move into managerial roles, and another sought to help steer the direction of her company’s next steps.
"I wanted to go up from being a team leader, I wanted to become a manager, and the whole purpose of this course is to, you know, train you to become better at whatever you're currently doing so that, in the long-run, you can end up earning more money in the future because you'll become more skilled and you'll be more likely to get a promotion. So that was my big focus on it, I was thinking, 'If I can become more skilled, if I can become better at my job of being a team leader, I'll be more likely to be noticed and be pushed up the ranks to manager.'’ (Agile Nation 2 Participant, Cardiff)
[bookmark: _Toc133273770]Types of learning
Adult learning opportunities exist across a range of more and less formal types, settings, and subject areas. Women interviewed as part of this study had taken part in formal learning related to subjects such as English, maths, theology, psychology, and languages, as well as more industry-related topics like business studies, beauty, childcare, and journalism. 
The providers interviewed offered a vast range of course types from functional skills, family learning, to degree level. More informal courses included painting, crafting, singing and Pilates. Provider 1 explained that whilst women engage with most courses, they are more likely to take part in performing arts, singing and creative arts than men.
Two providers interviewed had tailored courses specifically for women on topics such as rising rent and poverty, and another for refugees and third country nationals across Wales on an asylum migration integration fund project. This latter course was delivered to women-only groups because of cultural sensitivities. 
Learning types – as defined within the broader learning system - can be grouped into three main areas: 
Formal learning
Formal learning is organised and structured, and has learning objectives (Schuller, 2017). It takes place in education and training institutions, is recognised by relevant national authorities, and leads to qualifications.
Non-formal learning
Non-formal learning is acquired in addition to or instead of formal learning. It usually takes place in community-based settings, workplaces and through the activities of civil society organisations. Non-formal learning can also lead to qualifications and other recognitions (L&W, 2017). 
Within non-formal learning, some of the women interviewed as part of this study had engaged with adult community learning, a frontline service helping to tackle inequalities such as poverty, unemployment, and educational disadvantage. Family learning programmes were also referenced; these provide an engagement tool to reach parents who may have low levels of essential skills, those from migrant communities for whom English is not a first language and those who have been out of the labour market.
Informal learning
Informal learning describes learning from experience that takes place outside formally structured, institutional or classroom-based activities. Informal learning comprises of learning and research done in an individual’s free time. Learning and Work Institute’s Adult Participation in Learning Survey found that the most common type of learning was done independently. Nearly one third (30 per cent) said they learned independently on their own, and a further six per cent learned independently with others (L&W, 2022).  
Settings for learning
The women learners interviewed as part of this study had engaged with adult learning within a variety of different settings – both non-formal and formal. 
Learning with a hobby group
Many adult learning providers run ‘Learning for Leisure’ programmes that provide leisure and wellbeing classes for their communities on a cost recovery basis. These learning programmes can include a whole range of classes, including arts and crafts, cooking, baking, creative writing, mindfulness, yoga and languages.
Learning in the community
English for Speakers of Other Languages (ESOL) is an essential part of Adult Community Learning provision and is key to supporting and settling migrants and refugees. Providers are also now developing Welsh for Speakers of Other Languages (WSOL) to build into their delivery (Adult Learning Partnership Wales, 2022).
Three of the women learners interviewed as part of this study had engaged with ESOL courses, delivered both online and in-person. Providers reported that ESOL and language courses tend to be made up of equal numbers of men and women.
Learning through volunteering
Some of the women learners interviewed as part of this study had carried out voluntary work. They identified learning new skills and having the opportunity to participate in training as some of the key benefits. One woman was volunteering in a nursery as part of her work towards a Level 3 qualification in childcare, whilst another volunteered at her local children’s charity. Another woman volunteered at British Red Cross.
Learning with voluntary sector organisations
Learning is provided by charities and other voluntary sector organisations across Wales. In the most recent Adult Participation in Learning Survey, five per cent of learners identified a voluntary organisation as their main place of learning (L&W, 2022). The Agile Nation 2 programme is one example of this type of learning.
Learning in the workplace
Women learners interviewed as part of the study had taken part in training related to behaviour management, safeguarding, mental health, neurodiversity and human resources. One woman had completed radicalisation and anti-terror training and HMPPS training (manipulation, safeguarding, vulnerabilities, violent offenders).
Learning with a college
The interviews found that women had undertaken diplomas in childcare and business-related studies, and NVQs in beauty, classroom assistance, information advice and guidance and complimentary therapy. Women had completed apprenticeships in business administration, painting and decorating, and live events. Other participants returned to English and maths qualifications in adulthood. 
Learning with a university
Women accounted for 52 per cent of further education students in Wales in 2020/21 (GOV.UK, 2022). Women learners interviewed as part of this study had completed master’s degrees in theology, education, and psychology. Another participant had received a master’s degree in Dyslexia, special education, and additional learning needs. Some had gone on to specialise in an area or complete PGCEs, others had hopes to eventually start a PhD. 
Provider 3, who works as an adult learning coordinator in a school, noted that women make up a higher proportion of students on their degree courses – particularly older women.
"Yes, you get a lot of people saying, 'I'm too old for that.’ But a lot of our degree courses are older women.” (Provider 3, Pembrokeshire)
Learning format
The course content that the learners had experienced was delivered through multiple methods, including online, face-to-face, and blended approaches. Face-to-face seemed to be most common, followed by blended formats. Fewer women learners had completed fully virtual courses. Women learners completing GCSEs and postgraduate degrees reported both face-to-face and hybrid approaches, whilst NVQs and Level 1 and 2 qualifications seemed to be predominately delivered in-person.
Barriers to accessing learning 
Women face a range of obstacles which can prevent them from accessing learning and education. These barriers can be circumstantial, such as having limited time or finances for learning. They can also relate to a person’s attitudes towards learning or feelings about themselves, including a lack of confidence. Structural and institutional barriers also exist in the form of the availability of courses geographically, and the extent to which they are delivered flexibly as well as the availability and affordability of childcare. 
Some groups of women experience additional complexities when it comes to accessing learning. Ethnicity, gender, disability, and other personal characteristics can intersect to create additional barriers for women. Providers interviewed as part of this study reported that those more likely to experience barriers to learning include women living in rural areas and those on low incomes. Providers also reported that women from different ethnic groups, and disabled women, can experience additional barriers. 
Provider 4 reported that women experience more barriers than men:
"I think women come with more barriers. There are more barriers, you know, childcare straight away. Then again if women haven't completed education, they may then not consider themselves eligible if you like." (Provider 4, North Wales)
Women learners and providers interviewed as part of this study reported that the key barriers to accessing learning were:
Work and time pressures
In the Adult Participation in Learning Survey, almost a quarter (24 per cent) of learners, and sixteen per cent of non-learners identified work and time pressures as a barrier to learning (L&W, 2022). This finding was echoed in the provider interviews, with Provider 4 explaining that balancing commitments as a stay-at-home mother or partner could be challenging. 
"I would say again sometimes you've just been in that cycle of being a stay-at-home mum and now you're trying to juggle something else on top of it, or a stay-at-home partner, you might not even have children, but trying to juggle everything else on top of that ... That's probably been my most significant barrier as well as the confidence and self-esteem side of things." (Provider 4, North Wales)
Childcare issues and inflexible learning provision
Women with childcare responsibilities can face obstacles to engaging with learning due to the timing and flexibility of courses. Women learners explained that rigid course structures and class times that clash with childcare commitments are a barrier to engaging with learning. Providers included in the study also highlighted childcare as a key issue for women. Providers noted that some women were unable to afford childcare support to allow them to engage with learning. 
The evaluation of Chwarae Teg’s Agile Nation 2 programme for women found caring responsibilities (often for both dependent children and elderly parents or family members), was one of the most commonly cited barriers to engaging with and completing the programme (SamKat Consulting Ltd, 2022). Similarly, the Adult Participation in Learning Survey found seven per cent of learners and non-learners had experienced childcare and other caring responsibilities as a barrier to their participation in learning. Childcare and other caring responsibilities were cited as barriers to learning more frequently by women than men (L&W, 2022). 
Feeling too old to learn
Women can feel, as they age, that they no longer belong in learning environments. One participant, who was in her 40s, explained that it is difficult for women of her age to get back into education because college is associated with a much younger demographic. Providers too reflected that colleges often market their course programmes to younger people which can be unrelatable for older adults.
The Adult Participation in Learning Survey found that 29 per cent of non-learners felt too old to learn (L&W, 2022).  
Gender stereotypes
The idea that some subjects and job roles are ‘for boys’ whilst others are ‘for girls’ limits women in their choices from a young age. A survey exploring the career aspirations of children aged 7-11 found that, compared to girls, over four times the number of boys wanted to become engineers and double the number of boys wanted to become scientists (Chambers et al, 2018; cited in Culhane and Bazeley, 2019). Women learners interviewed as part of this research reflected on the gender stereotypes attached to certain subject areas. One woman, currently studying an Access to engineering course and hoping to study robotics at university next year, felt that a culture shift was needed in traditionally male-dominated sectors to make them more welcoming for women and girls. In her experience, having other women in the room, either as teachers or students, makes it easier to engage with learning. 
“Male-dominated fields feel rather intimidating to engage in. And that's, at least in part, where some of this discrimination has stemmed from that I mentioned prior. So being the only woman in the room, your voice being either ignored or, sort of, taken less seriously, that's definitely something I've experienced.” (Access to Engineering, Cardiff)
Another woman learner interviewed as part of the study, currently attending college, described feeling her options were limited at GCSE level due to the expectation to choose subjects considered more suited to girls. She had similar experiences when participating in sports at school.
"I think I would have liked to have taken woodwork or as I said, backstage production, but I couldn't do that. I felt as if I couldn't, because it was a boys' subject." (Creative Media Level 3, South Wales)
The effect of these gender-specific stereotypes about subjects and careers are reflected in the wider data. Among young people with A or A* grades in GCSE maths in 2010, 37 per cent of girls went on to study maths A-level, compared to 51 per cent of boys. Similarly, of those with high grades in GCSE physics, just 13 per cent of girls chose to study physics A-level compared to 39 per cent of boys (Cassidy et al, 2018). 
Importantly, these subject preferences are not fixed – they are affected by social norms and role models as well as factors such as comparative advantage and information (Farquharson et al, 2022). 
Inadequate public transport
Poor public transport links can make it more difficult for women to travel to venues for learning purposes. Providers reported that women learners without access to a car are often more reliant on public transport which can affect their attendance, especially if they need to travel during the school run period. 
There has been an 18 per cent decrease in bus vehicle numbers in Wales since 2010 (Sustrans, 2022) and fares have risen by 174per cent since 1995, more than double the rate of inflation across that period (Welsh Government, 2023). Women in Wales are more likely to use buses than men (Winckler, 2019) and are therefore more likely to be affected by reduced services and higher costs. 
Lack of confidence
All the providers interviewed as part of this study identified lack of confidence amongst women as a key obstacle to taking the first step into learning as an adult. This was reflected in the wider literature; the Adult Participation in Learning Survey found that for 14 per cent of learners and 10 per cent of non-learners, confidence was a barrier to learning (L&W, 2022). 
Providers interviewed as part of this study also noted that lack of confidence affects women learners more commonly than it does men. Existing research finds that men are 19per cent more likely to self-assess their abilities higher than they actually are, whereas women underestimate both; women are therefore more likely than men to encounter this barrier to learning (Adamecz-Volgyi & Shure, 2023; SamKat Consulting Ltd, 2022). To build women’s confidence and put them at ease, Provider 4 described how she meets women learners for a coffee and chat ahead of the first training session. 
"I don't know why, it feels more challenging sometimes to build the confidence up of the women, and the self-esteem. I've got a bit of a job to do before we get to a relaxation and the ability to learn in building up their confidence and learning a little bit about their story and why they are there." (Provider 4, North Wales)
Barriers for women from ethnic minority backgrounds
Findings from the interviews touched on some of the barriers faced by women from ethnic minority backgrounds, with providers mainly referring to their experience of working with women from traveller communities. Due to structural inequalities, some groups and communities have less access to learning opportunities at every level. Gypsy, Roma and Traveller communities are considered to be one of the most socially excluded groups in Wales (Welsh Government, 2014). Across England and Wales, Gypsy or Roma pupils were the least likely to stay in education beyond GCSEs with only 8 per cent achieving grade 5 or above in English and Maths (ONS, 2022). Provider 3 explained that feelings of embarrassment around reading and writing within traveller communities can prevent engagement with learning. Due to this, the women they engaged with sometimes preferred to learn in groups made up of people from the same community. 
Moreover, providers reflected on some of the actions they were taking to reach more women from other ethnic minority backgrounds. Provider 4 noted that they found it difficult to engage ethnic minority women with their learning programmes. This was thought to be partly due to a lack of diversity within existing learning groups. To try and overcome this, they hope to train women to be able to deliver learning within their communities, as part of a peer outreach initiative. 
Concerns about impact on Universal Credit eligibility
Providers interviewed as part of this study stated that women are hesitant to take up learning opportunities due to concerns about Universal Credit eligibility. This is particularly significant as recent figures show there are more women on Universal Credit (151,098) than men (120,616) in Wales (Bevan Foundation, 2022). This suggests that women are more likely to experience this barrier to accessing learning. Data also shows that women on Universal Credit are more likely to be in work (43 per cent) than men (33 per cent), which indicates that more women are in part-time or low paid roles (Bevan Foundation, 2022).
Provider 4 explained that women are worried that engaging with learning will impact their Universal Credit payments.
"So, if they're entitled to benefits, sometimes that's a barrier because they think that they're going to have them taken off them. So that can sometimes be a barrier because they won't even acknowledge my calls because the job centre will always put it to them, 'Well if you can do a course, you can do work,' but that's not the case." (Provider 4, North Wales)
Domestic abuse
Women are more likely than men to experience domestic abuse (Safe Lives, 2016). Those more at risk include women from low-income households, younger women, and those with mental health issues (Safe Lives, 2016). A provider interviewed as part of this study noted that domestic abuse is a barrier to accessing learning provision.
“I've just piloted…before I go to the community, a domestic abuse awareness course because that's a huge thing that we're finding that's hidden and may be a barrier for women to access anything as well” (Provider 3, Pembrokeshire)
[bookmark: _Toc133273772]Practical considerations that enable access to learning
Women learners interviewed as part of this study identified elements of provision that make it easier to access learning and help to overcome some of the barriers they encounter. Though this varied to some degree for each individual and their personal circumstances, there were some common themes including: 
Flexibility around class times and assignment deadlines
Provision which is mindful of learners’ caring responsibilities and offers flexible timetabling makes it easier for women with children to participate. Moreover, courses which go at the pace of the individual learner, and which offer some flexibility around deadlines are more parent friendly. One woman we interviewed, who studied for an NVQ, described how the absence of pressure and deadlines enabled her to fit studying around her caring responsibilities.
Online learning
Remote learning has made adult education more accessible for those with caring responsibilities and certain health needs, as well as those who do not have classes local to them. Some women learners in the study recalled how the option to engage with learning remotely allowed them to balance study with childcare. Online learning can also make it easier for those with access-related needs to engage with learning. One Agile Nation 2 participant shared how her long-term health conditions made travelling to a venue more difficult. The online format of the course made it much easier for her to participate.
Additionally, providers interviewed as part of the study noted that online learning can be helpful for those who are worried about returning to education and joining a course. To ensure learners feel fully supported, Provider 2 explained that they have a learner account team with a dedicated person available to assist new learners with accessing online courses.
It is important to note that whilst online learning helps to overcome barriers for many women, for others it can be a barrier in and of itself. The Adult Participation in Learning Survey found that lacking digital skills for online learning was identified as a barrier by three per cent of non-learners and seven per cent of learners. Moreover, two per cent of non-learners and six per cent of learners reported lack of digital equipment or internet connection as an obstacle to learning (L&W, 2022). 
Digital exclusion is thought to affect around seven per cent of the population in Wales, including older adults, those with lower educational attainment, people living in rural areas and those from low-income households (Welsh Government, 2023).
Locally held classes
Women learners interviewed as part of this study liked being able to access learning opportunities in their local area. This was particularly important for those who were unable to travel far or needed to get back to their children. 
Family learning in schools
Providing learning opportunities to parents in school settings helps to overcome barriers. Wider literature finds that parents – particularly those with negative past experiences of education – report feeling more motivated to engage with learning when it takes place in environments that make them feel confident and secure (NRDC, 2012). Provider 1 explained that learning in schools is more inclusive for those with lower confidence and motivation.
"...because if you're physically at the school gates anyway then that's a much easier transition to engage in learning if you're, you know, if the session is happening right there and then. Because as soon as you start putting on something at distance from the school, at a different time, you'll have mass fall out I'd say. So, you end up with just the learners who are really motivated, who have got transport and can get somewhere else and have the confidence to do that." (Provider 1, Pembrokeshire)

Provider 1 also noted that family learning is more convenient for those with limited access to transport and – when a free creche is provided on site – can overcome childcare barriers for those with younger children. 
Engagement with seldom heard groups
Tailored and proactive approaches to engaging different communities helps break down barriers to participation. One provider facilitates learning groups specifically for those from traveller communities where these are requested by learners. Another provider described a new peer learning programme being launched which will involve training people from a community to be able to go out and teach others. They reflected that this approach helps to build trust and increase engagement with learning.
Part or fully funded provision
The opportunity to engage in free or subsidised courses helps women to access learning. One Agile Nation 2 participant explained that pre-pandemic, the cost of learning was a big barrier to accessing learning. Since then, more availability of funding to do courses at low or no cost has created more opportunities to engage. 
To reduce the financial burden on learners, providers interviewed as part of the study offered a range of additional support. Provider 1 had funding available to help learners access Adult Community Learning courses, whilst provider 3 explained that they offer free courses for those on low incomes and share information with learners about grant and funding options. Providers were also taking steps to reduce related costs - such as childcare - through arranging funding (provider 2 offers a financial contingency fund) and providing free creches. 
Case study one
Provider 4, North Wales

Provider 4 offers Adult Community Learning and support for young people and families. 
Much of their work focuses on delivering advice and guidance-related qualifications to individuals who have experienced difficulties in their lives such a substance misuse, criminal justice, or mental health issues. 

They have a range of support in place to help women overcome access barriers. This includes funding for childcare, delivering courses in the community to prevent the need for travel and access to counselling services. Provider 4 also offers a wraparound service with peer volunteers who support with monthly supervision.

They have designed courses specifically for women on rising rent costs and poverty, and often refer women onto confidence and self-awareness courses. In their view, it is important that tutors are relatable and don't remind people of teachers at school where they might have had bad experiences. They find that a peer model of tutors works well as they have been through the course themselves which gives other women the confidence to do the same. 
Course content is tailored so that women get the most out of the experience. The first sessions are focused on team building, which helps women feel more relaxed. Learners are also asked to write reflections in both their first week and at the end of the course so that they can compare and see the outcomes of their learning. This is important to bringing about increased confidence. 
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Women participant’s experience of learning 
Reflecting on their engagement with learning beyond compulsory education, women had broadly positive experiences. Generally, it seemed that women’s experiences of learning had become more rewarding as they got older. Some had found school or university difficult but had enjoyed learning in later years. 
However, it is important to note that this was not the case for all women learners. Individual experiences of learning were largely shaped by personal circumstances and previous history of learning.
[bookmark: _Toc133273774]Drivers of enjoyment and satisfaction
Those who had some, or wholly positive experiences of learning, identified the components that help to make it enjoyable and rewarding. For more detail on the factors that support specific outcomes for women, see section three.  
The social aspect of learning
Women value the sense of community brought about through a shared learning experience. Many women learners welcomed the opportunity to socialise and make new friends. One woman learner explained that despite having mostly negative experiences of formal learning, spending time with other people was always a source of enjoyment.  
“I think this has been the biggest gain from all my formal learning experiences just is the social aspect like just the meeting people and sort of gaining that network. I'm not a very confident person socially but I have enjoyed learning with other people and just that sharing ideas." (Master’s in Education, Swansea)
Interesting course content
Being exposed to new ideas and ways of thinking was noted by women learners as a positive part of their experience. One participant, who studied for an NVQ in Information Advice and Guidance, reflected on how much she had enjoyed the course content and the new perspective it gave her. 
Similarly, providers emphasised the benefit of flexible course content for engagement. Provider 1 gave the example of creative courses where learners can make anything they like, rather than something they are less interested in. They explained that this helps to keep learners engaged and motivated as they feel that the course is more worthwhile. 
Learning useful skills and knowledge
Feeling that the skills and knowledge being learnt are useful in other contexts, particularly at work, is a source of satisfaction for women. An Agile Nation 2 participant, who works in a development coordinator role for a housing association, explained that engaging with the programme gave her the theory to underpin her approach at work. 
"It was like, 'Well I've done this learning, I can see from this model that our team is going through this and going through this,' because I'd had the learning it gave me that confidence and that self-assurance to be able to make suggestions and know that I'm not going to get laughed off the court. You have to be confident when you work in a construction background with guys, you're the only woman in the team." (Agile Nation 2 Participant, Pembrokeshire)
Another woman learner, who completed a Level 5 Business Management qualification, liked that the course content was directly applicable to her job as a business analyst.
Meeting learner needs
Providers explained that the provision of additional tailored support, including mentoring, counselling, and additional catch-up classes help to maintain engagement and drive learner enjoyment. This is particularly helpful for learners with additional needs which may not be served by a course. 
"So one of my biggest passions is neurodiversity and neurophysiology practice and one thing that I always try and make sure that I do is deliver my programme in a really inclusive way. So before we start, I'll always find out from them any diagnosis they might have or any barriers to learning that might have come across before." (Provider 4, North Wales)
Case study two
Provider 1, Pembrokeshire
Provider 1 offers a range of courses to adults across Pembrokeshire. Community Learning Centres deliver essential skills courses for free, and other classes, such as languages and digital skills, for a fee.  
Learning is also delivered in schools to parents with primary-age children, free of charge. Classes tend to be made up of eight parents and eight children and cover a variety of skills such as baking, carpentry, singing and site safety. This initiative is particularly focused on engaging parents of children eligible for free school meals.
They have found that providing courses in school settings is effective for engaging parents with learning – particularly those with less confidence or who have limited access to transport. In addition to this, offering a free creche on site helps to overcome childcare barriers.
There is a link between learning and improved wellbeing. Creative classes like painting and singing are particularly effective, with women reporting that listening to music and singing with others lifts their mood. 
Group learning environments are fundamental to helping women connect with others. They also provide women with some respite from personal difficulties.
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3. Types of outcomes  
Women experience a variety of outcomes through learning that can impact their lives in different ways. These are closely interlinked, with women who have positive experiences of learning typically achieving multiple outcomes, with one change often leading to another. In some cases, outcomes have a wider impact, with families and wider networks benefiting from positive changes experienced by learners. 
This section begins with a focus on three key outcomes: confidence, wellbeing and determination. Wider outcomes identified by women learners are then discussed, with reference to how primary and secondary outcomes are often connected.
[bookmark: _Toc133273776]Confidence 
Confidence, in the context of this study, refers to a feeling of self-belief and self-assurance. This can show as a person trusting their abilities and judgement or being willing to take on new challenges or meet new people.
Among women learners, confidence was the most frequently cited outcome of learning. Almost all women learners noticed changes to their confidence or self-assurance as a direct or indirect result of learning (this was the case for all Agile Nation 2 participants). Only one learner had lost confidence, and this was related to feeling that their university lecturers were inadequately trained to support those going through the asylum process. 
This sense of increased confidence was felt in many different areas of learners’ lives, both personal and professional. Changes to confidence were also identified as a precursor to further positive outcomes for women, such as improved social skills, making new friends or progressing at work. Reported changes to confidence included:
Increase in overall confidence
Learning can support women to feel more confident in their own abilities, building their self-assurance and willingness to take on new challenges. One woman, studying a maths course at her local college, reported that learning new skills like long division had made her more confident to try new things more generally. 
"I've done so much and opportunities that come my way, I try and grab the bull by the horns because it helps a little bit more with my confidence as well. So, it's really been a life changer for me in all honesty." (NVQ Level 3, South Wales East)
Improved confidence in social situations
Improved confidence can manifest as feeling more comfortable in group settings and when meeting new people. One participant, who completed GCSE qualifications at college, spoke about having more confidence when approaching and talking to people. Another woman learner, studying an Access course at college, gained the confidence to attend social events. 
"It's enabled me to engage in activities outside the college as well. I was able to go to a local squash court and start engaging in the events that they have their regularly, and I've made some friends through that, that's been amazing. That's something that I wouldn't have been able to do previously because I would have been too nervous and shy to." (Access to Engineering, Cardiff)
These outcomes were also noted by providers interviewed as part of the study. Provider 4 gave an example of a learner who initially did not want to look at the group in the learning setting (with hood up and mask on) but had since built up the confidence to attend a training session in London.
"I mean I've got [a learner] now who when she first started, she had her hood up, she had her mask on, she didn't look at the group. She's coming to London with me on Friday to a training event. That's phenomenal. To walk into a group not even looking at anyone, not being able to engage, to now coming on the train with us to go and visit another project in London." (Provider 4, North Wales)
Ability to advocate for themselves and others
Learning can help women feel confident enough to speak-up for themselves and navigate difficult conversations. One Agile Nation 2 participant described how participating in learning gave her the confidence to initiate a discussion at work which ultimately benefited her career and improved her overall wellbeing.  Another woman learner reported that during her master’s studies she had gained the confidence to admit when finding things difficult and the courage to ask for help.
"One of my daughters has ADHD as well. So, it's given me the confidence to advocate for her and even within the family, where people don't understand, and to be able to say, 'This is what she needs.'" (Master’s in Education, Swansea)
One provider reported that family learning in schools had improved women’s confidence in approaching teaching staff with concerns. This was thought to be related to there being more collaboration and less of a divide between parents and teachers. 
Feeling better able to express themselves and live independently
Confidence in having the skills to be self-sufficient was an important outcome for women. Some women learners taking ESOL classes described how improving their English skills had boosted their overall confidence. 
"They gave me that confidence I can go by myself and travel. I can go by myself shopping [...] English is not my mother language, so education has given me that confidence that I can learn another language and I can solve my problem whatever it is." (ESOL Level 1, Swansea)
Having the confidence to start work
Feeling ready to take the first steps back into work was a significant milestone for women. One participant learning English as a second language shared how she had gained the confidence to start work in Wales for the first time since relocating there. Providers also reported having seen a link between increased confidence and successful transition into employment.
“I had a woman who hadn't been to work for 21 years. She came on the initial training, she didn't even do the next stage, and then went and got a job in a school for the first time in 21 years." (Provider 4, North Wales)
Increased confidence when making decisions at work
Many of the women we interviewed found that participating in learning helped them to be more confident in their judgements. One participant found that attending college and taking on new responsibilities as head-girl and class representative had made her more confident when making decisions at work.
"Work at the [name redacted], it's quite a high stress situation, there's a lot of debating going on, there's a lot of important decisions that need to be made and the fact that I feel more secure in myself is definitely helpful and useful when I am making those decisions" (Creative Media Level 3, South Wales)
Becoming a confident public speaker
Some women noticed that engaging with learning had given them the confidence to stand up and address an audience of people. One Agile Nation 2 participant shared how the course had given her the confidence to speak in front of a group of her colleagues, something she would have been too afraid to do previously. 
“My fear has always been standing up in front of a group of people speaking. Hate it. Never want to do it, and because the boss, she’s trying to push me into this new role, getting me prepared. She said, ‘Do you want to speak to the factory boys about what you’re going to be doing and stuff?’ Normally I’d be like, ‘No,’ but I thought, ‘Do you know what? I’m going to give it a bash.’ […] And I stood there speaking in a loud factory with 28 men around me, just telling them what I'm going to be doing with my little job role and stuff, and I would never, ever, ever have done that if it weren't for Chwarae Teg.” (Agile Nation 2 Participant, Swansea)
Similarly, Provider 2 noted that gaining confidence through learning increased women’s ability to participate in group discussions.



[bookmark: _Toc133273777]Case study three
	

	Sarah[footnoteRef:5] - 25-30, South Wales, Access to Engineering course [5:  Names of interview participants have been pseudonymised ] 

Sarah lives in South Wales and studies an Access to Engineering course. She identifies as South African/ British and is a trans woman. She shared that she has autism which sometimes makes it harder for her to engage with college work and can affect her attendance. 
Early education had been difficult for her as attendance-related issues had meant she moved schools a lot and struggled to progress. She also experienced discrimination and judgement prior to her transition. 
Since starting an Access to Engineering course at college, she has noticed a real shift in her enjoyment of learning. She feels the environment is much more welcoming and the structure and routine it provides has helped her flourish. She is more confident and has made new friends as a result; she’s also engaging in more events outside of college. Additionally, attending college has improved her overall mood and wellbeing. 
The main drivers of these positive outcomes were her tutors, who are friendly and encouraging, and the college being aware of her autism and offering appropriate support. 
"Being allowed to have a small separate room in the college, in the autism centre, where I'm able to just sit and learn, and then study. That's helped a lot. Getting assistance with the personal statements for universities, that was extremely helpful. Extra math lessons as well."



Wellbeing
[bookmark: _Int_8aCLxmBJ][bookmark: _Int_r4cCh0bj]Broadly, wellbeing can be defined as feeling comfortable, healthy or happy and can relate to both mental and physical wellbeing. Mental wellbeing is often used when talking about how well someone is coping with day-to-day life and how optimistic they feel about the future. Physical wellbeing tends to be used in reference to a person’s overall health and quality of life.
Changes to wellbeing was a common outcome for women learners interviewed as part of the study. Predominantly, participants noticed changes to their mental wellbeing, though some also experienced improved physical wellbeing. Women learners experienced positive changes to their mood and general outlook on life. In some cases, changes to wellbeing were preceded by an initial increase in confidence. For instance, some women learners had become more confident through learning, leading to further outcomes such as making new friends, which in turn had impacted their wellbeing. Some of the key changes to wellbeing were:
Increased self-esteem
Learning can contribute to women having a more positive view of themselves and their abilities. One woman described how completing an NVQ had led to an improved sense of self-belief after some difficult periods in her life. 
"So, it impacted me in a very good way. So, when I started my qualification here, I was actually homeless and I was really, really struggling with my mental health. I was in a very, very dark place, and my confidence had gone, my self-esteem had gone, I literally had nothing to look forward to, didn't know what my future held...I think it helped with everything, my mental health, because I had something to focus on. I had people in my life that actually believed in me and that I was capable of achieving something, which was a big thing for me, my self-esteem massively improved." (NVQ Level 3, South Wales East)
Feeling proud of themselves and their accomplishments
Learning, progressing, and reaching goals can bring about a sense of achievement for women. One participant explained the pride she felt at having completed a master’s degree.
"Gave me the security in myself that I am capable of actually getting an MSc. It's not easy to get-, especially in a scientific subject, it wasn't easy at all. The fact that I actually achieved that, I'm really proud of myself." (MSc Psychology, West Wales)
Similarly, Provider 4 reflected that learners benefit from having someone believe in them and recognise their abilities.
"I'm in this position being able to offer this opportunity so they look at me like, 'Oh my gosh you can offer me that and she thinks I'm good enough for this,' so that automatically improves their well-being." (Provider 4, North Wales)
A sense of purpose and feeling optimistic about the future
Learning can support women to have a more positive outlook on life. One woman learner explained how attending college made her feel more optimistic about her future and sure of what the career she wanted to pursue. Another woman shared that studying gives her something to focus on and prevents her from overthinking too much.
“So, yes, and it really helped my mental health as well, because like I said, I did have a purpose, I had something to live for, you know, and yes. It's just, I can't even put into words how much it has changed me, I really can't." (NVQ Level 3, South Wales East)
Elevated mood and generally feeling happier
Engaging with learning can help with feelings of anxiety and depression for some women. The Community Learning Mental Health Research Project found that 52 per cent of learners with symptoms of anxiety or depression no longer had clinically significant symptoms by the end of their course (Ipsos Mori et al., 2018).  One woman learner found that just being in the college environment had a positive effect on her mental wellbeing. 
"In terms of well-being, it's absolutely been an improvement to my mood, 100 per cent, massive, because I also do struggle with depression it definitely is just a kick in the butt and it shoots my mood up whenever I get to be in college and just talk to people honestly" (Access to Engineering, Cardiff)
Providers 1 and 2 explained that classes can act as a form of escapism or respite for those with caring responsibilities. Provider 1 recalled how the energy in a classroom can be transformed after a class, with tension subsided and learners leaving feeling much more relaxed. They also noted that engaging with learning can be therapeutic for people experiencing grief. 
“We've had tutors telling me last half term they've had people who've recently suffered a bereavement and they're coming to a singing class within a week of having lost a loved because they're just needing a space to connect with other people and to get transported somewhere else.” (Provider 1, Pembrokeshire)
Provider 2 described how some learners became emotional when their craft class was moved to a day which meant they could no longer attend.
“I had to go and tell them that that class was having to be moved to a different day, not all of them were going to make it, and I could see, because they were quite emotional, what that really meant to them and the impact that that had on their health and wellbeing, and the thought of not having that class really did rock them.” (Provider 2)
Accepting imperfection
Women found that participating in learning helped them to reframe their thinking around perfectionism. One woman described how studying for a master’s degree had helped her to not place such high expectations on herself. 
"Before, if I couldn't do something perfectly, I'd rather not do it, [...] it's helped with my parenting as I understood that you don't have to be perfect at everything, you do your best." (Master’s in Education, Swansea)
A better work-life balance
Learning can give women the tools to strike a better balance between work and personal life. An Agile Nation 2 participant, who cares for her 90-year-old mother and young grandchildren, found the programme helped her better manage her work and caring responsibilities. This has meant she now has time to pursue her own interests and hobbies which has improved her overall wellbeing.
Improved ability to manage physical health
Previous studies support the view that adult learning and education is linked to improved health behaviours and attitudes, higher life expectancy and a reduction in lifestyle diseases (UNESCO, 2016). It has also been proposed that lifelong learning can enhance an individual’s capability for managing their own health needs (Schuller, 2017).
Though most women interviewed as part of the study reported changes to their mental wellbeing, one participant experienced changes in her physical health as an outcome of learning. She explained that through studying for a master's degree she had developed an understanding of her learning style and how to motivate herself. As a result, she found she was better able to manage her diabetes condition. 
"It's even helped me like with my health because before I was struggling to stick to the correct diet and being diabetic it's helped me with things that I could apply. Like learning about my motivation and how to motivate myself, that was really helpful." (Master’s in Education, Swansea)
One provider also referred to the physical health benefits brought about through Pilates classes.
“And yet they choose to come to a learning centre instead of a fitness centre because they’re less intimidating. Whereas within a fitness setting usually it’s a younger clientele, people are very fit and they’re in big classes. With adult community learning it’s smaller classes, people are generally older age, and they just feel less intimidated about coming into that space. So there are physical benefits then from engaging in our classes.” (Provider 1, Pembrokeshire)
Negative impact of learning on wellbeing
While the interview findings show that for some women learning can lead to improved wellbeing, for others, there was a detrimental impact. This was linked to difficult course content, heavy workload, assignments and exams. One participant recalled how studying whilst working full-time had a negative impact on her mental wellbeing.
"So, I feel like a lot of it has not had the most positive impact. By the end of it, yes, fair enough, but going through it, my mental health suffered quite a lot and there wasn't really that level of support there around that." (Business Management Level 4, South Wales Central)
For another participant, concerns about the potential impact on her mental wellbeing, made her reconsider studying for a PhD.
"I'd considered doing a PhD but I just don't think- my master's was really bad for my mental health and I don't think I'd want to take the risk." (Master’s in Education, Swansea)
To ensure that learning is accessible and rewarding for women, flexibility must be accounted for in both structure and delivery. Women also need access to appropriate mental health support.

Case study fourLinda – 65-70, West Wales, Agile Nation 2
Linda is a White British woman currently living in West Wales. She explained that she has some health conditions including limited mobility as she waits for a knee operation. Linda cares part-time for her 90-year-old mother. In previous years this role had impacted her in a negative way. Speaking about her life prior to completing the AN2 programme she said:
"My work life balance was all over the place, it was terrible, I was permanently exhausted. I was really not in a very good place at all. Mum needed a lot of support, I've got 2 young grandchildren I look after them all day on a Saturday and I was just thinking to myself, 'Oh crikey this is bonkers.'"
Through the AN2 programme, Linda feels she has learned to manage her time better. Her tutors helped her to apply time management principles to all areas of her life and she her work-life balance has improved as a result. Being able to spend time doing things for herself as well as for others has given her more personal fulfilment. In addition to this, she has reduced her hours at work.
"I don't feel like a whirling dervish, I'm able to sit back and I've got time to do my crafting and things like that. I needlefelt, I do pet portraits and I make little animals and things like that which is very therapeutic… I didn't have time to do things like that before. There is something so therapeutic about creating things, it's absolutely unique."
Linda hopes to retire later this year. Prior to the Agile Nation 2 Women’s Programme course, she did not think this would be possible just yet due to financial reasons. The course has helped her to rethink this and prioritise what is most important to her. 

[bookmark: _Toc133273778]Determination  
Determination, as a learning outcome, is understood as increased motivation and focus on achieving goals and overcoming challenges. Participation in learning can help to bring about an increased sense of determination for women learners. 
Changes to determination (and similar outcomes such as resilience and motivation) were referenced less frequently by women learners than confidence and wellbeing but were nonetheless an important outcome for many. Generally, changes to determination were experienced as increased motivation to pursue career or learning aspirations.
There was some overlap between confidence and determination. Some women found that feeling more confident in their own abilities made them more determined to set new challenges for themselves. Some of the key changes to determination included:
Determination to pursue career aspirations
Engaging with learning can help women to feel more inspired and determined to follow a career path. One woman we interviewed reported that studying at college, and being around likeminded people, had made her more motivated to pursue a politics and journalism career. 
Participating in learning made women more determined to put themselves forwards for job vacancies. One woman learner shared that completing a master's degree strengthened her belief that through hard work anything can be achieved. As a result, she felt more determined to apply for positions she may not have previously put herself forward for.
“It motivated me to apply for posts in employment that probably I wouldn't have applied for prior. It gave me that, sort of, sense of security that, you know, I can, and I will" (MSc in Psychology, West Wales)
Increased motivation to enrol in further learning
Many women involved in this study found that engaging with learning made them more determined to make study a part of their lives longer term. One Agile Nation 2 participant explained that the Chwarae Teg course had helped her feel more determined to leave an unfulfilling job and apply for a university course.
"A lot of the times I don't really feel smart, and that lack of confidence could have meant that I would've stayed in [previous workplace] for the rest of my life... It was another friend that said to me, 'You do know you could go to university.' ... And I know that if Chwarae Teg hadn't started me off with studying, I probably would have dismissed the notion entirely, but I had actually studied before. So, it encouraged me to think, 'You know what? Maybe I can get out of this life I'm in, I don't like it, I'm very unhappy. Maybe I can get out of it.'” (Agile Nation 2 Participant, Cardiff)
Providers also noted that women develop resilience and determination to continue with courses. One recalled a learner who began not knowing how to use a computer who then went on to develop digital skills and eventually completed a university degree. Provider 3 attributed this to learners being able to see the outcomes of learning and doing something they did not previously think they could do. 
“When they come in they'd be like, 'I can't do that. I've never done anything like this before.' And then, you know, just working with them and doing small steps and just achieving things, they learn that it's okay you're learning to do. You don't know everything. That's what you're there for...” (Provider 3, Pembrokeshire)
Determination to succeed despite discouragement from others
Some women found that their learning experiences, even negative ones, had made them determined to overcome obstacles and do well. One learner, who speaks English as a second language, described an incident where their university lecturer had questioned their ability to complete a master’s degree in English. This negative experience made them more determined to complete the degree successfully. 
Notably, some women learners interviewed as part of this study reported already having a strong sense of determination and resilience. Some felt this was a feature of their personality, for others it was established in their early lives. One woman explained that whilst she was already a determined person, completing an NVQ Level 3 increased her understanding of how to be resilient in her work.
"Because of my background, because of my parents who support me, and my brothers a lot. And, you know, the ambition, motivation was around us from the beginning." (ESOL course, Mid-West Wales)
[bookmark: _Toc133273779]Wider outcomes 
Engaging with learning brings about a range of other outcomes for women in addition to confidence, wellbeing and determination. These outcomes impact women’s skills, careers, and relationships with family and friends.
For women learners, changes to confidence, wellbeing, or determination (or a combination of these) often acted as building blocks for further outcomes. For example, initial changes to confidence can result in being able to take on new responsibilities at work or applying for a new role. Wider outcomes brought about through learning included:
Meeting new people and building connections
The women we interviewed experienced social benefits as a result of studying with others. One participant, who had studied GCSE subjects at college, explained that as a single mum she valued the opportunity to meet new people.
"Because I'm a mum, I don't really have friends, my social life is basically non-existent, so it was really nice going and actually meeting people as well, that was really nice." (NVQ Level 3, South East Wales)
The providers interviewed as part of the study also reflected on the way in which learning provides an opportunity for women to meet new people, build friendships and get to know others in the community. 
Building a better relationship with family members
For some women, learning had led to positive outcomes for their families. One woman shared that engaging with learning had strengthened her relationship with her son. Another woman explained that through her college studies she had become more motivated which positively impacted her relationship with her mother. 
"I'm from a single parent family, so it's literally just me and my mum at home and we had quite a turbulent relationship during school because of my lack of motivation with school, but there's been a marked improvement in our relationship since I've gotten involved with college and had those positive outcomes." (Creative Media Level 3, South Wales)
Developing new skills
The women we spoke to had acquired new skills through participation in learning. One woman explained that completing a Master’s degree in education had given her a better understanding of her individual learning style. Another woman found that attending college had helped with her negotiating skills and her ability to focus.
"My course tutors really taught me different methods and different disciplines to discipline myself, to achieve, and that's what I'm really pleased now that I've had that experience, because I don't think, if I'd gone onto a different course where I didn't have that constant support, I think I probably would have found it much harder to stay in education" (Creative Media Level 3, South Wales)
One woman had not liked studying maths at school but had grown to really enjoy it after preparing to take GCSE Maths in her thirties. 
Feeling better able to support children with their schoolwork
Some women felt better equipped to be able to assist their children with homework. For one woman this was particularly important to her as she had not received this kind of support herself from her own parents. 
Intergenerational outcomes
Positive learning experiences which lead to women feeling more confident and empowered can result in the value of education being passed on to younger generations. One provider explained that learning not only improves women’s self-esteem but also leads to better outcomes for children. 
“We had a lady who couldn't use a computer, so we started off doing basic IT and she ended up doing a degree, so their confidence, not only for themselves, but we found that the outcomes for the children are better as well because if they're empowered and understand the value of education, that's passed down to generations.” (Provider 3, Pembrokeshire)
Related studies have shown that mothers with higher levels of education have children with better educational performance and reduced behavioural problems (Currie and Moretti, 2003; Black et al, 2005; cited in Farquharson, 2022.) In one survey, 66 per cent of respondents with children said they encouraged their children to learn more and 64 per cent said that they could now help their children with reading, writing and maths (Adult Learning Partnership Wales, 2022)
Career progression
Women found that engaging with learning had helped them to progress at work. One Agile Nation 2 participant explained that the course helped her grow her own role from administrator to coordinator. This is echoed in the wider literature. In the Adult Participation in Learning Survey (L&W, 2022), the most common benefits experienced by learners were work-related, with almost three-fifths (57 per cent) of respondents citing these. Just over one in five adults believed that they had improved the skills needed to do their job (23 per cent) and that their confidence at work had improved (18 per cent). 
[bookmark: _Toc133273780]
4. Drivers of outcomes 
Learning experiences, and what makes them positive and rewarding, varies from person to person and are shaped by individual needs and circumstances. Nonetheless, there is some consensus among the factors women identify as helping to bring about positive outcomes. 
[bookmark: _Toc133273781]Supportive relationships
Tutor support
The most frequently cited driver of outcomes was caring, understanding tutors. Women recalled how tutors had built up their confidence, helped them to believe in themselves and realise what they are capable of. One participant described how her tutor supported her to realise how capable she was of learning new things. This has made her more determined to learn topics in other areas and has also led to wider outcomes in her work-life. 
"She's shown me that I can do things with even just maths. I'm thinking, 'Oh, if I can do that, maybe I can do this.' I've taken a third job in the rugby club. I'd never have done that the last year." (Maths Level 2, North Wales)
Other participants explained that the support of their tutor had helped to improve their mental health. One woman described how much she valued her tutor staying in touch and checking in on her throughout the coronavirus lockdowns.

"I think every time I was having a mental breakdown, the tutor would be there for me. I was like, 'I don't want to do this anymore, I want to quit.' She's like, 'No, you can do this.'" (Business Management Level 4, South Wales Central)
Peer support
Some women attributed positive outcomes to their peers. One woman described how her classmates had given her lots of encouragement to apply for a new job role. Another woman studying an ESOL course described the sense of trust between the course tutor and students and how this creates a positive learning environment.
"She's very happy to stay, spend time with people, just help explain, even call the shelter, even call to social services, lots of things. So, you know, that's why the college, our class, it's like an international family I can say." (ESOL course, Mid-West Wales)
Another participant found that being around other people, with similar interests, boosted her motivation and made her surer of what she wants to do after finishing college. 
"I was always motivated but I wasn't on this scale. It's coming to college and being around like-minded people that's really made me go, 'Yes, this is what I want, how do I get there? What can I do?' " (Creative Media Level 3, South Wales)
Providers also noted the importance of peer support in driving outcomes. They explained that encouragement from other women in the group helps learners to persevere when they experience challenges.
"There's a lot of care going on within the classes where people are then helped by other women or men in the class to keep going. And there was a woman recently who got really fed up, she said, sewing class, she was going to give up because she wasn't doing what she wanted to do and then everyone pulled together and chivvied her along." (Provider 1, Pembrokeshire)
[bookmark: _Toc133273782]Structure and format of provision
Teaching methods
In addition to supportive tutors, women referred to specific elements of learning provision that helped bring about positive outcomes. One woman explained that icebreaker exercises were particularly beneficial for reducing anxiety and feeling confident in the classroom. Another learner recalled how her lecturer encouraged respectful group discussion and debate and how this had increased her confidence. 
Providers interviewed as part of the study also noted the benefits of being flexible and adaptable with teaching styles so as to accommodate the needs of individual learners. They also reflected on the importance of having time to check in with learners on a one-to-one basis.
“You don't have this didactic style of teaching where, like, in a college perhaps where you've got a lecturer who's at the front with a power point and lecturing. That's not what's happening. You have a tutor who is really busy, working a room, going around each individual learner and wherever possible doing something that's specifically what that learner wants to do. You know, so a lot of our classes I think really thrive because the tutor is adapting to each individual learner.” (Provider 1, Pembrokeshire)
A Level 4 learner explained that one-to-one classes had helped to bring about changes in her confidence. She found this format more conducive to building trust with the tutor and meant she was not shy about asking questions.
Extra classes
Availability of additional classes can help to build women’s skills and confidence. One woman studying an ESOL course explained that taking extra classes had increased her language fluency.
"They make an extra class for those who have a problem with writing, speaking or grammar. So, that one has made me happy and it's helpful." (ESOL Level 1, Swansea) 


The routine of learning
One learner found that the structure and routine provided by their college course had helped them to gain more confidence. 
“Being able to go to an individual and, sort of, ask, 'Am I on the right track?', it provides a really nice stability sort of foundation, especially since my education history has been so spotty." (Access to Engineering, Cardiff)
[bookmark: _Toc133273783]Inclusive and welcoming learning environments
Women-only provision
It was predominantly women on the Agile Nation 2 programme that had experienced women-only provision and felt it was beneficial and described this type of setting as supportive rather than competitive. One participant described having negative experiences with men in the past, including her father. In a women-only environment she felt safe and supported to learn and reach her potential.
"For me personally, the women-only context and, you know, the fun way that they run their sessions, not too focussed on lectures, making it a bit more broken up, making it a bit more interactive. That was very pivotal in me doing well.” (Agile Nation 2 Participant, Cardiff)
Another participant felt that the women-only setting made for a more supportive, rather than competitive, environment. 
"Everyone was very supportive and empathetic to each other there and everyone had their own different type of roles, experiences, which you could share from. It was just a nice, happy environment, because when you work with a lot of men, it can be 'Who's socks are bigger?' Situation, isn't it? So yes, with women, there's just no competition, and everyone was just so happy, and it was nice." (Agile Nation 2 Participant, Swansea)
Safe spaces for Black women
A literature review by the Fawcett Society with the Runnymede Trust on the pay and progression of women of colour found that with regard to further education (FE) significant inequalities persist (Dey et al, 2021). For example, Black students are almost one and a half times more likely to drop out of FE compared to white and Asian students, which may relate to ‘cultural detachment’ – feelings of not belonging in what is constructed as a predominantly white space (Dey et al, 2021). One of the women we interviewed explained how valuable it was for her having a supportive tutor who considered her individual needs and created a safe learning environment for her.
"I just think it was someone caring. Someone actually giving a shit about what I'm doing, the outcomes it's going to have, and the impact on me. Really understanding my background and what I can and can't do. I think that was really important. There aren't a lot of safe spaces for black women. There is not a lot of promotion. There is not a lot of mentors either." (Business Management Level 4, South Wales Central)
[bookmark: _Toc133273784]Developing skills for work
Practical work experience
Some learners had undertaken practical work experience as part of a wider course. One participant, who volunteered in a nursery as part of her Level 3 childcare course, felt that this had improved her confidence. 
Another participant, who had taken part in the Agile Nation 2 programme, found that being able to apply the course content directly to her job meant she was able to see the results and impact straight away. This helped to boost her self-assurance as she knew she was performing well at work.
[bookmark: _Toc133273785]Recognising and rewarding progress
A sense of achievement and accomplishment
Another key driver of outcomes for women was the sense of achievement brought about through learning and being challenged. One participant described how doing well and achieving results has boosted her confidence and pushed her to enrol on an access A-level course. Another woman we interviewed explained that engaging with learning has increased her confidence to trying new things. Others recalled that the sense of achievement through learning had made them feel proud, happy, and more credible. 
"The learning of the skills has sort of, given me confidence, which in turn has given new skills, and like a snowball down a hill, that's sort of just continued." (Access to Engineering, Cardiff)
Providers also reflected on the importance of achievement and accreditation. Provider 3, a curriculum manager, described the value of having something at the end of a course, such as a certificate, or something handmade. Notably, they described how the end result of learning looks different for each learner. 
“For a lot of people it's just about having that connection, having that routine, but also what they get from the end of it as well. Whether it's something they might have produced in the class, some artefact, a lovely Christmas candle, or whether it's an assignment they've done and then they get a certificate for that.” (Provider 2)
Winning an award
One learner recalled winning an award for her learning achievements. This recognition boosted her confidence and opened the door to new opportunities.
"Wow. Just, wow. Do you know what? Like, I still can't believe it, because things like that don't happen to people like me...And then the week after [winning an award], I was in the House of Lords doing some public speaking. So, that's how much my confidence and self-esteem has improved.” (NVQ Level 3, South Wales East)
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	Anna – 35-39, South Wales, Access to Psychology, Sociology and Law course

	Anna lives in South Wales. She is Polish but moved to Wales almost 20 years ago.  She has twin children, and her son is disabled so she is his carer. She attends college full-time and has previously studied for an NVQ Level 3 as well as GCSEs in English and Maths. She is now on a Level 3 Access course. 
Whilst studying for her NVQ qualification, she was part of a women-only setting which she found beneficial for her wellbeing. Other women in the group had children so she was able to relate to them and build connections and lasting friendships. 
“So there was quite a lot of understanding, you know, because they were in the same boat. Some of them also single mothers like myself, so then there was quite a connection you can make, 'This person actually understands where I'm coming from because they are in a very similar situation to mine.' So that creates a sense of, like, security in the group that you're in."
She also found that doing well and achieving results had boosted her confidence and given her the encouragement to enrol of the Access course. Supportive tutors had also played a part in helping her to gain knowledge and skills. She is particularly pleased to be able to support her children with their maths homework.
Despite experiencing lots of positive outcomes, she has also found that difficult course content has negatively impacted her mental health. Moreover, a lack of access to childcare has been an issue and nearly prevented her from enrolling on the Access course.
"So in terms of being a woman and having to take care of these things, being responsible for children, that can really just, you cannot go and do things that you really want to do and that you were maybe meant to be doing. Yes, that is one thing that can stop you."
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Obstacles to outcomes 
Women experience a range of barriers whilst undertaking learning, which can make it more difficult to experience positive outcomes. These barriers can affect women at different stages of their lives. Many of these obstacles reflect broader trends in society that mitigate against gender equality; for instance, an absence of relatable role models often reflects the fact that male dominated sectors or activities still remain a core part of today’s society, despite some progress made in other areas.
Discrimination and bullying
Women that experience discrimination within a learning environment can find it harder to achieve positive outcomes. One Agile Nation 2 learner recalled being bullied in a home-schooling environment; she explained that the stress of the situation led to her becoming ill and not being able to sit her GCSEs. Another participant, who identifies as a trans woman, explained that her experience of school had been largely negative due to judgement from others. Since transitioning, she feels this barrier has subsided. 
"Pre-transition, there was definitely a barrier to entry for assistance, there was a lot of judgement. And I feel like since I have transitioned, and I now identify and am seen as female by other people, the barrier to entry is so much lower for that. It's honestly such a stark contrast that it's a little scary." (Access to Engineering, Cardiff)
This finding is supported by the wider literature which reflects that discrimination relating to gender, ethnicity and sexual orientation prevents women’s engagement and progression with learning. A study by Burns et al (2016) on the barriers and enablers of educational equality for transgender students found that the main barriers are: gender stereotyping in schools; a lack of awareness and understanding of trans issues; a lack of guidance for schools; inflexibility around school rules; exclusion (including self-exclusion due to feelings of not being accepted); the timing of transition; difficult enrolment processes; moving away from home; and inappropriate facilities. These additional barriers for trans women contribute to a significant disengagement with education; it’s estimated that one in 20 LGBT+ young people drop out of school due to homophobic or transphobic bullying (Devlin, 2022).
Poor mental health
Anxiety, depression and other mental health difficulties are a barrier to sustained engagement with learning with mainstream education systems not well set up to support those experiencing poor mental health (Waller et al, 2018). Some women shared that difficult course content, and feeling overwhelmed by assignments and deadlines, worsened their mental health. Another learner explained that she experienced panic attacks before giving presentations. 
"I'd considered doing a PhD but I just don't think- my master's was really bad for my mental health and I don't think I'd want to take the risk.” (Master’s in Education, Swansea)
Lack of support for additional learning needs
Inadequate support for additional learning needs negatively affects women’s learning experiences. Women with ADHD explained how a lack of support and understanding of additional learning needs affected their experience of learning at different points in their lives. One woman felt that if she had been referred to learning support specialists sooner then she would have put less pressure on herself during her master’s studies. Another woman recalled how difficult it was having undiagnosed ADHD at school.
"I'd learned in school that I couldn't learn. People would always be like, '[name redacted], she just messes about, good laugh but doesn't really knuckle down' and now I know that's because of my ADHD, that I found it more difficult to focus myself." (Creative Media Level 3, South Wales)
Absence of relatable role models and mentors
Women learners interviewed as part of this study noted the importance of having positive and relatable role models to look up to. One woman who saw her course leader as a role model described feeling more encouraged and determined. Provider 2 also noted the importance of supportive, relatable teaching staff.
“We've got some really positive role models in the delivery staff as well, and I think that's really critical. And I think for a lot of adult learners who might have had a really negative experience of education, whether that's in school or college, are quite often associated with particular teachers. I think with adult community learning tutors, they're more than supportive, more than dedicated, and that's no disrespect to any other teaching staff in other sectors, but because they have that lived experience quite a lot of them themselves, don't they?” (Provider 2)
Reflecting on her undergraduate degree, one woman explained how this had been a difficult period for her. Feeling that she was not doing as well as she was expected to do, she considered dropping out of her course and turned down an opportunity to work overseas. Looking back, she thinks that having a relatable mentor would have helped.
"My mentor was like, a middle-aged white man and we just didn't find any way to connect. I think if I'd had a female mentor or maybe someone who was an ethnic minority that I could related to, I think that would really have helped."  (Master’s in Education, Swansea)
The absence of relatable role models also made it harder to overcome self-doubt.
"I was looking at this and thinking, 'Nobody actually like me is doing this successfully and I'm not really doing it successfully either.' So, I think seeing somebody who had, you know, successfully done it, when I had those doubts would have helped." (Master’s in Education, Swansea)



Case study six
	

	Martha – 35-39, South Wales, Master’s in Education 

	Martha lives in South Wales and identifies as a Black African woman. She is currently studying for a master’s in Education. She is a mother of two young children and shared that she had some physical and mental health conditions including diabetes, depression, and anxiety. Her mental health conditions can make it more difficult to socialise and to manage things like housework. She is currently being assessed for ADHD.
She recalled feeling pressured to study a prestigious degree course but finding university difficult. Martha felt this was exacerbated by the absence of any relatable role models. 
"There weren't a lot of girls in the class and then I was the only African in my class, I was the only Black person in my class. So, I stood out a lot. It was nice, the girls were really friendly, we formed a close-knit group, but it was hard just being different and again, a lot of pressure"

	Since then, she had engaged in a range of shorter courses (including a Welsh language course) but has often dropped out early because she found it hard to absorb the information or because she struggled to keep up. She felt her learning style was not suited to formal learning. She finds she benefits from being able to read through lecture notes before class and having the option to re-play the recording afterwards.
She is currently completing a master’s degree in education which has led to both positive and negative outcomes. Her mental health has been negatively affected at times, though she feels she has learned how to manage and improve her wellbeing. She has seen improvements to her confidence, particularly in relation to asking for help and advocating for herself and others. She attributes this to being encouraged to engage in group discussion during lecturers.
"I think there are some ADHD specific things that I could've been taught. [...] I think if I had known, then I would've maybe changed the way I was working, put less pressure on myself and also, my lecturers would have known how to support me, as well, I think."
Though she has considered studying for a PhD in future, she has concerns about the impact this might have on her mental health. As she is currently parenting alone, she also feels guilty about the impact it may have on her children if she divides her time and energy. 






[bookmark: _Toc133273787]Conclusions
Women’s participation in learning in Wales compares favourably to the rest of the UK, with women in Wales far more likely to engage in adult learning than men, and more likely to learn than their counterparts from the rest of the UK. Yet, Wales faces significant challenges. There have been considerable declines in overall participation in adult learning over recent years – while a substantial proportion of adults are without the skills and qualifications required to meaningfully participate in the labour market and wider society. This most impacts already disadvantaged groups, risking the reinforcement of existing disparities in access and opportunity.
At the same time, there is renewed focus on lifelong learning in Wales. The co-ordination of post-16 learning by the newly establish Commission for Tertiary Education and Research (CTER) and the implementation of reforms by Welsh Government, offer valuable opportunities to reverse the falls in participation and improve access to quality lifelong learning opportunities. Part of this renewal should focus on understanding more about women within the learning and skills system, alongside the intersectional nature of their participation and the role that age, disability, social class and race plays within this. 
This report provides valuable insight into the ways learning opportunities can be designed and delivered to ensure that more women have access to learning opportunities which can lead to their progression into better quality work, improve their position in the labour market as well as providing wider benefits in terms of wellbeing, social networks and civic engagement.
There is a clear, positive link between women’s participation in learning and improvements to confidence, wellbeing, and determination. Confidence was reported as the most frequent outcome of learning for women. These improvements were noted across various aspects of women’s lives, including their professional and personal lives. Improvements in wellbeing are also a common outcome for women learners, with positive impact on both mental and physical wellbeing. However, negative learning experiences can have a detrimental effect on learners’ mental wellbeing. Determination was the least commonly reported outcome of learning among women learners. For some it was a significant factor and related to career and learning goals, but for others it was not a tangible outcome.
These changes can act as catalysts for wider outcomes for women, with women learners describing a ripple effect arising from initial improvements in confidence, wellbeing, and determination. This can span far wider than the focus of this study, with improvements acting as building blocks that spur significant difference to the lives, careers, and happiness of women. This includes improvements in relationships with friends and family, knowledge and skills, and work-related factors. Improvements in confidence was cited as the most significant driver of further positive changes, with confidence also noted to underpin further improvements to wellbeing and determination. 

Drivers of improvements in confidence, wellbeing and determination
Women learners who experienced beneficial changes in confidence, wellbeing and determination partook in learning across an array of subject areas and types of learning. There was no set pattern between the achievement of outcomes and the type of learning. Instead, what makes learning positive and impactful varies from person to person, with impactful learning opportunities shaped by individual needs and circumstances. This demonstrates that impactful learning is possible for all learners across different formats and settings.
Nonetheless, there is some consensus around factors that underpin the achievement of positive outcomes for women, including access to learning, enjoyable learning experiences, and wider factors that help to bring about beneficial outcomes.  
Women’s access to learning opportunities
Tackling barriers to access is a key requirement to enable more women to engage in learning. Numerous obstacles remain that make learning seem infeasible or unobtainable. Common barriers include confidence, self-belief, stigma, time, childcare, transport, and wider personal circumstances, as well as the timing, structure and location of provision.
Providing enjoyable learning experiences
Positive experiences help to make learning more enjoyable for learners. While not necessarily being directly related to the achievement of outcomes, factors that support enjoyment of learning can help to sustain their engagement and access to elements which do support the development of beneficial outcomes. Factors that contributed to enjoyable experiences of learning for women included the opportunity to socialise and make new friends; interesting course content; learning useful skills and knowledge; and accompanying support to meet learner needs. 
Components of learning that support beneficial outcomes for women
A number of common factors were cited as helping to bring about beneficial outcomes for women learners. These largely relate to the quality of learning provision and experience for learners, including the availability of supportive relationships; the structure and format of provision; the availability of inclusive and welcoming environments; opportunities to develop skills for work; and recognition and rewards for progress. 


Recommendations
This report highlights a number of themes around learning and how it impacts on the confidence, wellbeing and determination of women. In taking these themes forward, we make recommendations in three broad areas. The first, relates to the policy landscape and in particular the development of the Commission on Tertiary Education and Research. The second relates to practice amongst providers and how that can be supported and enabled by Welsh Government and CTER. The final section relates to further recommendations for research and areas of innovation for providers.
Improving the policy landscape
[bookmark: _Int_oP5bAuzr]In regulating the post-16 education and training sector, the Commission on Tertiary Education and Research (CTER) should consider addressing gender-based inequalities as one of its core aims. CTER has a positive opportunity to restructure post-compulsory education and training in Wales in order to address structural gender biases in existing provision. This may for instance take shape directly through contracting arrangements with work-based learning providers, or indirectly by pursuing policies that cater to addressing gender imbalances in the labour market, such as supporting part-time FE provision for women. 
One of the main strategic aims of CTER will be to drive up participation in lifelong learning. It should have a clear focus on ensuring that investment and innovation in delivering learning opportunities is prioritised to reach those who are benefiting least from current delivery and to address issues which create barriers to access. Some of this focus should be on delivering learning opportunities through online and blended learning. This creates an opportunity to improve access, particularly if linked to activities to support tackling digital poverty.
CTER should ensure that there are opportunities to engage women and build their confidence in learning at key transition points in their lives. Co-locating learning opportunities at places where women meet or where they access other services can provide important engagement opportunities. Community Hubs, Health Care settings and Community Focused Schools provide opportunities to move beyond silo working. Family learning provision is an example of effective provision providing pathways to progression and wider benefits. Delivery for family learning is currently patchy and ad hoc across Wales and should be strengthened.
Developing practice amongst providers
There is no ‘one-size fits all’ model of learning that is suitable to all women. Reflecting this, learning providers with the support of Welsh Government and CTER should support a person-centred approach to learning by ensuring a variety of types of provision and levels are supported. That may include everything from informal learning opportunities through to part-time, bite-size provision and structured full-time courses, online and in person. This should be seen under the statutory duty placed on CTER to support lifelong learning and the ongoing pilots being undertaken by Welsh Government to support the concept of a Citizens’ Curriculum for Wales that support participatory methods of delivery. 
Social prescribing to education as a tool should be further considered by those delivering public services. Our research has shown that learning has significant potential to improve the confidence and wellbeing of women, including improvements in relationships with friends and family, knowledge and skills and work-related factors. Its benefits to women and tackling gender-based inequalities should be seen in a broader sense than for educational outcomes alone. 
Consider the role of the Welsh Government’s childcare offer has on the potential for women to access learning. The Welsh Government has been developing its childcare offer in recent years. Despite this, childcaring responsibilities remain disproportionately a barrier for women in accessing learning. In expanding its offer, Welsh Government should consider how issues such as the co-location of childcare facilities can support women to access learning. Similarly, CTER and learning providers should consider how course provision can be mapped against the childcare offer to support greater learner access to adult education. 

Ensuring adequate space for women’s voices as part of the student voice. The research highlights issues that are particular to women in terms of the way learning is delivered and the barriers that exist in accessing it. For instance, one comment in our research highlighted the importance of safe spaces for Black women. In assessing input from learners, Welsh Government, CTER and learning providers should ensure adequate space for feedback on these issues from women.

Personal Learning Accounts should focus more on improving gender equality in the sectors of the Welsh economy. Chwarae Teg’s State of the Nation 2023 report highlights a lack of progress in improving the proportion of women working in traditionally male-dominated sectors.2 Personal Learning Accounts – with their focus on career transitions into priority sectors – should be a tool used actively to support this aim. This should include ensuring the priority sectors identified don’t include a gender bias. 
Driving innovation and further research
CTER and Welsh Government must utilise opportunities available to them to incentivise greater innovation and testing around this field among providers, including through the use of outcome measurement frameworks and incentives focused on confidence, wellbeing, and determination outcomes. This should build on the work Learning and Work Institute has undertaken on developing social metrics in adult education (L&W Social Metrics 2019).
CTER should make commissioning further research into the impact of gender on the delivery of learning in Wales an early priority. Our research highlights a number of areas that require further consideration such as; an exploration on different learning models and their impact on confidence, wellbeing and determination outcomes, understanding how learning outcomes differ by gender in Wales, how gender intersects with other characteristics such as ethnicity, class or disability. 
To understand what works, it is vital that learning providers and commissioners establish proper quality assurance mechanisms for learning and embed robust evaluation processes to identify, monitor and assess the outcomes and impact of different models.  
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[bookmark: _Toc133273793]Table A1.1 Demographics and circumstances of research participants
	
	[bookmark: _Toc133273794]Type
	[bookmark: _Toc133273795]Participants

	

[bookmark: _Toc133273796]Age
	[bookmark: _Toc133273797]18-25
	[bookmark: _Toc133273798]3

	
	[bookmark: _Toc133273799]26-35
	[bookmark: _Toc133273800]5

	
	[bookmark: _Toc133273801]36-45
	[bookmark: _Toc133273802]6

	
	[bookmark: _Toc133273803]46-55
	[bookmark: _Toc133273804]1

	
	[bookmark: _Toc133273805]56+
	[bookmark: _Toc133273806]1

	

[bookmark: _Toc133273807]Region
	[bookmark: _Toc133273808]North Wales
	[bookmark: _Toc133273809]1

	
	[bookmark: _Toc133273810]Mid and West Wales
	[bookmark: _Toc133273811]1

	
	[bookmark: _Toc133273812]South Wales West
	[bookmark: _Toc133273813]6

	
	[bookmark: _Toc133273814]South Wales East
	[bookmark: _Toc133273815]3

	
	[bookmark: _Toc133273816]South Wales Central
	[bookmark: _Toc133273817]5

	

[bookmark: _Toc133273818]Ethnicity
	[bookmark: _Toc133273819]Asian or Asian British/Welsh 
	[bookmark: _Toc133273820]1

	
	[bookmark: _Toc133273821]Black or Black British/Welsh
	[bookmark: _Toc133273822]2

	
	[bookmark: _Toc133273823]Mixed or multiple ethnicities 
	[bookmark: _Toc133273824]2

	
	[bookmark: _Toc133273825]White or White British/Welsh
	[bookmark: _Toc133273826]9

	
	[bookmark: _Toc133273827] Other ethnic group
	[bookmark: _Toc133273828]2

	
[bookmark: _Toc133273829]Health
	[bookmark: _Toc133273830]Disability
	[bookmark: _Toc133273831]5

	
	[bookmark: _Toc133273832]No disability
	[bookmark: _Toc133273833]10

	
	[bookmark: _Toc133273834]Prefer not to say
	[bookmark: _Toc133273835]1

	

[bookmark: _Toc133273836]Highest qualification 
	[bookmark: _Toc133273837]Entry level 
	[bookmark: _Toc133273838]2

	
	[bookmark: _Toc133273839]Level 1 
	[bookmark: _Toc133273840]1

	
	[bookmark: _Toc133273841]Level 2 
	[bookmark: _Toc133273842]3

	
	[bookmark: _Toc133273843]Level 3 
	[bookmark: _Toc133273844]4

	
	[bookmark: _Toc133273845]Level 4 
	[bookmark: _Toc133273846]0

	
	[bookmark: _Toc133273847]Level 5+ 
	[bookmark: _Toc133273848]6

	
	[bookmark: _Toc133273849]Employed full-time
	[bookmark: _Toc133273850]7

	
	[bookmark: _Toc133273851]Employed part-time
	[bookmark: _Toc133273852]3

	
	[bookmark: _Toc133273853]Self-employed
	[bookmark: _Toc133273854]0

	[bookmark: _Toc133273855]Employment status
	[bookmark: _Toc133273856]Not in work – looking for work
	[bookmark: _Toc133273857]1

	
	[bookmark: _Toc133273858]Not in work – not looking for work
	[bookmark: _Toc133273859]3

	
	[bookmark: _Toc133273860]Retired
	[bookmark: _Toc133273861]0

	
	[bookmark: _Toc133273862]Prefer not to say
	[bookmark: _Toc133273863]2

	
	[bookmark: _Toc133273864]Not participated in Agile Nation 2
	[bookmark: _Toc133273865]10

	[bookmark: _Toc133273866]Agile Nation 2 Participation
	[bookmark: _Toc133273867]Current participant on Agile Nation 2
	[bookmark: _Toc133273868]1

	
	[bookmark: _Toc133273869]Previous participant on Agile Nation 2
	[bookmark: _Toc133273870]5
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